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Where's the leqrner startingfrom?

r atklbutcd to R,Dubtn; ec( rcfcrcdcc unooM

karners come to a leaming occasion in various 'states" regarding the lear[ing at hand.
It carl be heipful to recognlse tiese.

Below ts a four st ge modell. See v/hether it rtngs bells with your ex?erlence of learners.
and the state they may be in at the start ofsome learning.

o
I do 't loaw tJat I doft't lolou)
tau to do it
(unconscious incompetcnce)

@
I lolbtD U&t I dtr{t lolow llott ttr
d,r x
(conscious incompetence)

@
I l<tlou t@tD to do it, bt am not

(unconscious competence)

I httob llout to do It atulam
auare oJ hoLD I an doing it
(conscious competence)

It is suggested that state 2 is an ldeal state at the st rt ofa learning experience.
Ate there ways li which we can help leamers to b€ in tllis state?

Thls acfivity will help you thir& about the $'ay we progress tbrough these states during
the process of learrring.

fu no Think about a skill that you acquired easily lor example - driving a car.
Track tlrough each of the stages as ttrey occuired for you in that
learning.

@ unaonscious incompet€nce I don't know that I don t know how to do it
@ consciorrs incompetcnce I krow Orat I don t lmow how to do it
@ conscious compct€nce I lmow how to do it, a.r}d am ae?r'e ofhow I alrr doing it
@ unconscious competence I lflow how to do it, but am not a*?re how

>Reitiero Can you identify the characteristics ot each stage/

>IAanr What helped you progress through the stages?

>Do Now thlnk about a skill you have had difliculty learntng. Again, tr-ack
tlEou€h each of the sta€les as they occurred for you in that learnhg

O unconscious incompetence I don't lJrow that I don t know how to do it
@ conscious tncompetencc I lmow that I don't know how to do lt
@ conscious compctence I hlow how to do it, a.rld aln aware of how I am doing it
@ urcorscious competence I know how to do tt, but am not ai!"re how

> ReuieuJ Can you identj{y the charactenstics of each stage?

>Iaarn What made the progression between tiese stages dimcult (or non-
existentl?

W apptg Are there any par'allels between your experiences and the expcrtenccs of
leamers you work with? Do these ideas help understand thetr learntnC?

Can dlese ldeas can b€ used to improve thetr process of learnlng? How
nrlght you as a tcacher utilise the tdea tiat various of the learners ln a
class may b€ at all four ofthc stages tn relatlon to a parttcular learr ng?
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Learning qnd "motiuation,

Purpose: to consider the orientations of learners, the effects of these orientatlons, ancl
the inJluence of school.

Some uses of the term "moti\,?don" can get us sfuck. For eKample, the tdea that some
learners 'have more oftt in them" dran othels, can lead us to a deficit view of some
leamers, and thence a lack ofappropriate challenge.

Other uses of tl e term help us see that different leamers have dillerent stvles of
approaching achievement-rerated acti'.lbes. we then rccognise how much the tasks and
conte\:ts inlluence motivauon.

Dweckl identiied ditrerent motivational styles alld tleir characteristics:

' pe rformance orientqlipn"

a beLiEJ t]&t abnilA leads to sulress

a concern to be JLlnged as abte, and a
concErn to pedorm

solrsJo.cttttn Jrom doing better tlun
othefs of strcceedittg uith titlle elfod

enphosis on i^terpercona! conpetition
nonlrttlue stadards, prbltc

helpless1ess: euahtates seIJ 
^egotUelLuhEn tqtk is dificLrlt

The performance orientation is much llnked to leainers who say -I can,t do it", when
thngs get tough, whereas people with a learrring orientadon can talk treEselvcs
tirough the difficuldes ticy meet, induding difficddes tn a leafntng process.l , :

*no On your own, think of two learnels you know who differ on tl is
dimension.

V Pleuieu Hovi/ do these two learners difer tn thetr approach to learning tasks?

Are there ways you have found to engage each of them?

Exchange your examples with a colleague.

* t'eatn What principles inform how you can engage a tearner with p€rformance
orientation?

V eppfu Therc aie sigoilicant disaclvantages to the performance oricntation. tn
what ways can you help someone move more tovraids a learr ng
oricntatlon?

- tlrrough the tasks you devise?
- tluough the assessment and feedback you offel?
- throu€h occaslons when you help lear.ners lealn from each otieff

I

a belieJ tut elloft lpods to sLlrtess

a beAeJ in one's o.biliq to inprcoe and

a preJerence Jor chtllangw tosks

deriDes satisfactton Jrom personol

s&.cess at dfrcult tasks

appLies problem solxing a1d sel.f,
insfru.ftore when engoged ta tosk
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