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nation agency, the Centre for Applied Reséargh in Education at the University
of East Anglia. When it arrived at our shQreé;%?o_rlcfeéou‘ld,!-havé been forgiven for
supposing MACOS to be the packaged curriculum par-excellence, if ;no_‘g_;actually
teachef—proof at least endowed with ‘daunting authority. T he-r€levance of

‘dissemination’ to ‘development in action’ is-complex and ambivalent, parti-

P

cularly as the style ‘of “dissemination - has proved controy: sial.- It has - not
primarily been concerned with presérving messages intact. between the original
- producers of the programme and -its. future consumers, 'Yb‘u.tf.,,-_iwith i,n_trﬁodu;cing
what some have seen as a distorting lens. It is ‘arguable in principle that
adaptation of an educational programme to meet the conditions of a culture
(and - schools 's_ub-;c‘ult_ure) other than the one for which it was primarily
-designed, is itself a form of curriculum development: B
. Man: A Course of Study was originally developed in-the United States by
Education Development Centre Inc. (EDC), under grants from the National
" Science Foundation. The implicit view of ,é:,u_rriculufn;':’de%\_ie’lo.pfr'r}lent’.was{’ﬂ{éuthori-
tarian, valuing expertise. One of the: strong thrusts behind the curriculum
- reform movement in the States was the perceived need to.update the knowledge -
“component in schooling. The reformers sought to close the so-called ‘knowledge

~gap’ by involving the ablest scholars from the var1ousﬁelds,sch scholars w re
“seen as gatekeepers, offering access ta the growing edge of academic I
T T e goreesy 1Q LHE gro Gvel sponsérship and the ties

] $ alongside teachers in curriculum, de I development.
Consulting; scholars in EDC were Jerome Bruner, thien Direotor of the: Centre.
for Cognitive Studies at Harvard University; Irven: DeVore, Professor of
Anthropology at Harvard; and Asen Balikci, Professor of Anthropology at the

k>

i

University of Montreal.

 Although the way in which the projected ‘course of study’
“published programme is not closely examined in public accou
gossip suggests that some of the predictable polite tensions. that
unremarkable in large scale curriculum ‘per‘cctS:reapp"‘caféd her

3

funding has a magnet effect, encouragirig prestigious support, but risking’ the
possibility ‘that those seeking involvement might ‘bend’ he-brief in-the direction
- of their particular interest and enthusiasm

| d ¢ s. (This is also true of a dissemination
‘agency). Equally the réalities of sponsorship and :ﬁi‘fnd;_ihgfeﬁéoﬁr‘ﬁgé\;tﬁ_,\_t,_ |
of ‘funding talk’ that allows enterprises to be “fronted’ by reassuring :'naﬁ'on’a_l
figures whose accounts may rot tally. with those rowing in The midile gt (e

‘boat. But Bruner himself is ‘inclined in retrospect to_discount the ‘top-down’
flavour of the Manf a Course bf Stﬁ@)lcurfiéuIUm dé‘velopmént. Admittedly
teachers were “flattered’ by the emergence of support and interest from the
 prestigious universities, but the collaboration was real. The. professors not only

recognised the difficulties and dignity of the teaching profession, but themselyes

;N@vgrt_héles;s there is an implicit residual ‘pr.o'bl_e.m .réla_tingz;vt@ the, perceived
-)aiq,thgzyity-ggf5_2__5:» Programme itself, one that we shall return to in discussing

tried out the mateﬂal with teachers and children in. two summer schools, -
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sity dissemination: This notion of the ‘authority of the programime” was seer

L for . endorsed when, at the insistence of the-National Science F oundat1o_-

ally riculum Development Associates (the American dissemination agency) made
2 of teacher training a formal prerequisite to the- purchase of the materials. This
arti- application of the- pr1nc1ple of apostolic succession to: the teaching of MACOS,
not : nominally ‘at least, was répeated 'in the United Kingdom. Not untyplcally
inal - there have been tensmns and rlvalry between EDC the: developers and CGDA,
cing ‘the: dissetninators. :

that It may be useful to- descrlbe Man A Course of Study br1eﬂy in terms: of its
ture ~ underlying conception, ¢ourse structure and curriculum materials. The original
wily ~ blueprint-is-found:in Jerome Bruner’s Toward a Theory of Instruction (1966). Tt is
‘ ‘ remarkable, in retrospect; how widely-based an exploration Bruner envisaged,
i by certainly one- transcending any subject-based. approach to curriculum, and
»nal : organised around great- questlons ‘tHeories, and substantive issues. Bruner
lori- described the content of the course: ds ‘mian: his nature as a- species, the forces that
lum shaped and .continue to shape his humanity’. The broad lines ‘of approach to
‘dge - man’s hymanness-were predetermined as the ‘five great humamzmg forces’ that
dge % | shaped man’s destmy tool, making, language social. ‘organisation, the manage-
vere " k ment of man’s; prolonged- childhood, and: man’s urge to explain. his world.’
nes. - ' More remarkably, the.five, humamzmg forces’, redefined as subJects had
use been subsumed under three large, and largely speculatlve ‘questions. It was
ent. mtended that these questlons should reverberate through the course:

ntre- ' ‘What is human about human bemgsp : .

- of " How did: ‘they get that way?

the : ) " How. can they be made more $o0? i

‘We seek’, wrote Bruner, . exermses apd materials through wh1ch our puplls
can learn wherein man is- d1st1nct1ve in his adaptatlon to the world, and -
wherein there is discernible continuity between him and: his anlmal forebears.’

When the first commerc1al edition:iof. Man: A ‘Course- of Study appeared in
1970, it was possible t6’ compare the: product w1th the original inspiration. The
first” point to notice ‘is that the: material “is’ rich, multi- media; extremely
sophlstlcated attractlvely presented and: expens1ve The five humamzmg forces
“had survived intact; although exp11c1t concern w1th ‘human: language- ‘had
idiminished: (or alternatively had becomed1ﬁ‘used And 1mphc1t buried into the
foundations of the comparative cultural studles) More thati-one would have.
supposed from a reading ‘of the blueprmt in ~Toward ‘a Theory of Instruction,
the. material had- become biassed towards’ film.- The man-animal comparisons
focussed: sharply on a small‘léss<than- self—ev1dent selection: salmon; herrmg gulls
and baboons. The exploratlon of the human cond1t1on arrowed-in on a single
typ1cal incarnation, the near-extinct culture of the Netsilik Eskimo, whose life
style was-to. be followed and explored in depth- throughout the cycle of the
seasons,— : : :

Biit the underlying conceptual structure of the course, had also become a
surface feature of MACOS,. exp11c1t1y embedded in the curr1culum materials,

gy -
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pégrti_c-hl@rly, ‘the cdrtaon-format “congept booklets’.. These pressed some .of the
main ideas of the course, seeking to promote und standing through. explicated
example. Titles included. Life Gyele, Animal Adaptation, Innate and Learned - Be-
haviour and Natural Selection. These booklets could casily-be secen as-authoritative,
instructional (‘based dn- Harry Recher’s research int\jo,_hq:_r;ons,a:ndt-.p_u-f,f_'er fish’)
‘rather than material for-enquiry or discovery. Th.,e,;;‘Teagc_[ze.-r;vf uides, too; were:
_ written prescriptively. . .. . R Y P U P
It would be wrong, however, to hoist Bruner -with h,i_si-qui\l,..pe‘tandf-and
castigate -him as only begetier of a.course of study -that ignores his.own impontan't _
distinction between ‘teaching to-spectators’ and ‘teaching: to.participants’. The
balance: between instruction” and- discovery/enquiry is.: atefully  maintained,
Indeed the formal aims.of Man:. 4 Course of Study. make it clear that the course is
intended to engage the curiosity of,the student. Lts. explanations and concepts.
have. the status of ‘working models’, The aims in Part refer-to progess, in part to;
extremely broad.cognitive and evaluative maps that in-a sense offer. the learner
little, more. than orientation: = - ’ '

‘mind; » . _
2. to"extend that respect and confidence in theéir P
" ‘humap condition, man’s plight and his social’ fe; o
"3, toprovxde ‘a set o \&Vprkablemodels that make it simipler to analyse the.

‘nature‘of the social world i which we live ‘and heconaltlon in"which
o rnan finds hlmself, , R s : |
4, impart a sense of respect for the capacities” andhumanlty of man'as a
5. to Teave the' student with 4’ sense of the unfinished business of man’s

1. to give our pupils féspect for, and confidence in, the powers of &

.

. Given the much-expressed view that there s a persistent antinemy in-Man: 4
Course. of Study between the ‘cognitive map. embedded. nthe.materials’ and its
commitment t_o__;c;nq_uiny-b’ascd_ ;leaming, it.is interesting, . to see how . these
original aims, as.expressed by-Bruner, are reworde ] in.the evaluation report
- Guriosity, Competence, Community, (Hanley | ' n

‘The report, suggests: that the program

al or status-defined -roles :suchas
t,. “teacher”, or *‘authority’’.’ This,  we -are- told, . exemplifies .a
Brunerian approach to curriculum, -operating under three assumptionis: ... .

1. That learning is in good casure a'social process by which children and fedchers

T can articulate ‘and share ideas with ‘one ahother: *' - - T R

2. That competence ‘over'a body of knowledge: will lead to incréasing self-confidence
 and comprehension of one’s operating assumptions about life. Lo

3. That the world .can he observed, conjectured about, and to some degree ordered

_ and understood using the tools of the behavioural sciences, and that an individupal

* life can be viewed as part of the larger flow of human existence. .

o ‘ ~ (Hanley et al. 1969)
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‘Nevertheless CDA’s 1ntroductory brochure to Man: a Gourse: of Study describes
the ‘material ‘created: from: cthnographic film studies: and “field resedrch’ as
répresenting. ‘the- most recent findings: of the: behav1oura1 sciences’ (my em- |
phasis). The course is said to begln with a unit on the I1fe cycle of the salmon
partly so that the unit might ‘introduce the vocabulary and 1nte11ectual
frarnework for the studies ‘that follow’.

‘One of the reasonis for taking an-interest in' the intérnal: amb1gu1ues of Man: a:
'Course o;f Study is that the adaptatlon of 1t aractensed by the Centre for
Apphed Research in Education at the: Umversuty of East Angha is premlssed on
ne'of argument. developed by | Lawrence Stenhous, In my view: this line adds
o reinventing the- promise of the programme. Like- much of Stenhouse’s
work which is highly 1dlosyncrat1c as well -as imaginative, its ambition"is' to k
‘turn a personal preference (decently veiled) into'a public tradltlon But readers
may prefer ﬁrst to get some, purchase on the Internal tensmns between the
’ and its, pedagogy,,
Wthh 1S romantlc The authors of C’ _mom‘y, Competence, Communzty produced’ a
summar1s1ng four dlmensmnal analy31s wh1ch cons1dered Man a Gourse of Study in
relation to its conceptual themes, itsda chnique
learnmg methods (T able 15 1)
columns.

:Stu ent experxences -
. Behavioui-of family -
Behaviour of young -
_ children in.school .
Behavxour of anxmals '

. 2 Seaondary Sources :“ _‘“ €8 ety }l .and eportlng)
i q ' ' Sharm '

' vanylhmal's‘ énd Es os'Large and small group
" Récording of animal - “projects ‘such s
s ounds ER o art and - S retammg

'ngs of Esklmo ' constructlon prOJects . information.
ths; legends and’ Wntmg of s songs and Exchange of opmlon
Communlcatlon and’ % “poetry. poems “ 7t defense of opinicn’
. language - . -Anthropological field = - Exploration of in- -
World View .. .notes. = - . o .. dividual feehngs
Values e Wntten data on . - L Exposure to dlverse
R humans, other. - RN 7 aesthétic styles
_ animals-and . . ni ‘ » TR
envxronments .

Source Hanley et al. 1969
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achieved its wish by refusing to specify the goals of:the programme in testable
terms. Thhis stance is'not just of technical interest; it forced the evaluation team
to- examine the programme in action and develop an educational critique: Janet
Hanley and: her co-authors of the evaluation report -Curiosity; Gompetence, Com-
“maurnity (1969) write: ‘ - SRR ‘

‘During . the process of evaluating Man: q ‘Cauz_fsev-,of Study, we ﬁ;cq..uén,tly.;encogn_t’ered
from educators and researchers questions as to behavioural goals. The. course has not

been framed within the confines of a behavioural psychology, nor have its developers

" thought specifically in behaviourist ‘terms as they prepared and tested it. Rath r the
‘course was developed-within 4 humanist framéwork by way 6fits emphasis upon the
~anthropological, -biological arid-ethnographic. Its organising ‘question -‘What makes

- man human?’ has always been asked.in the broadest possible.sense, and its.framers

. from Bruner on,-have emphasised the:resonance of the. question within the. m.

o Evaluatlontended o confirm what one
teachers were facing up to the challenge of _ urse of
many of ‘the ‘issues Taised were professionally demanding, and req
thought. In ‘particular an educatio al ctitiquie 'of Man: a Course. of Study 'w ;
being’ articulated with ificreasing petsuasiveness by Richard Jones. At its
crudest ‘Jones™: critique, publishéd in' Fantasy . and Fecling in Bducation” (1 968),
suggested that the - formidable intellectual challenge of the programme was
“obscuring th d for any d ble exploration of man’s humanness to find a
- way of handling emotions in the setting ‘the cl; 1, Evidence frofn clinical
observation. of ‘single classrc ms revealed ‘teachers treating, say, Senilicide (in
tintes of hardship'the Netsilik ‘eskifiio ‘may abandon his grandmother 6n an ice

flow) as if it were emotionally neutral. In a tape-recorded post-lesson discussion.
a psychologist remarked- ‘.What.:‘,emo,tiLOrral-»Ski_-;lls:;vwv(m‘ld:. ‘they ‘have:léarned- this
- morning if they followed our .example? Here’s a st ry about a useless old lady
who’s expected to commit suicide.. Get it? Now -let’s see how they build an

igloo.” But institutions will, if possible, assimilate n reject cs.
nd Jones’ s rlCturesmmplyendc:dupassem a for teache
sessions run by the dissemination agencies. - -
. Another problem that emerged from the

Vas

g neratmgmd : '-ﬁ'ect,s‘,v iﬁCﬁ,léé_tihgf_ tt

Far from sensing a ‘commion hut
«skimo culture alien, even bizarre, Empathy is clear] re readily forthco
when the human quality responded to is t_eéhnoilip_g:i'_‘eal Inventiveness’ (¢,
constructing 4 sledge) tather than an emotional expression in an
idiom. (e.g; the eskimo myths, which some children ridiculed): .. o
;Pcr’hap's='rrio'rfe'«'diizs"tur'b_i‘ngly,-_j_the‘ evaluation report dichotomised the teachers it
~observied into “two broad kinds, ‘idea-centred’: 'a'nd""'f's'_’,cudenthen't'i*'ed’. “The
é_tudén_t,—fé_&;ntré,d stereotype appears warm and- mothering (‘an archetypal elem-
ntary school teacher’). She is strong on collgborative social learning in the
@ Course of Study classroom, but is herself ‘hazy intellectually on " the

10re readily. for
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- concepts of the course. That is, she seeks. to teach what she does not properly
understand herself: But ‘idea-centred’ and ‘student-centred’ reflects in a much
‘more -general- sense - the .internal ambiguities of the course; which -at times
suggests a kind of currlculum optlcal 111us1on, percelved dlfferently by dlfferent

Opposmon to: the programime, however came less from its frrendly nergh—

bourhood evaluation than from: that truss. of ideological - self—rlghteousness the

American, ‘Bible Belt’. Eairly typical was- the: controversy that arose: surroundlng

the 1ntroduct10n to. MACOS into. Arizona schools. The following extract is from

a. circular sent. to parents by an anti-MACOS: action - group n the Madlson

distriet: S : 2 ’

- Kill useless old grandma, eat the wife’ s flesh and save the bones. Murder baby glrls
“exchange’ wives, learn' to’ ‘think like a baboon, ahd’ study animal mating. Simulated
~hunts and role: playmg are included which- condmon :children to accept a prrmltrve
culture as normal .. We are: told this is a. pilot or-experiment.... Why experiment
w1th a. course that is not State approvedp Would you allow a. braln surgeon to
experiment on your child?

A steady diet of blood letting and promlsculty is presented through games records
“nightmarish films, booklets and- pictures™. .. The childrén are also taught that we
- humans are related to'the’ chlmpanzee The 1mmature 1mpres51onable Chlld is thereby

induced to: believe: that man is-only-an advanced animal. . : :

“The ' political pressure ‘brought o beay agalnst Man a Gourse of Stuq’y ‘was
surprisifig: vehiement, nvoleg several congressmen. ‘Odd that a’ programme 50 .
d‘emonstmbly Amerlcan in preserving the  twin' myths of the frontler and” the

ility of ‘riian; should ‘attract Hostility for runmng counter to funda-
mentahst myths of thie origin of the human species; - '

* ’Wheﬁ‘lweﬁ’tu’rh' to Man: o Course of Study in Britain, we 1mmed1ately encounter
rich paradoxes It all began 1th a piece of pure: opportunlsm The Humamtles,
Gurrlculum Project team were in America for an HCP' workshop sponsored by
the Ford Foundation in Ohic" State University. The style of ‘Wworkshop $ession

~evolyed -by:: Stenhouse: and _his team was. to- -approach - the: HCP - in‘ teris
reverberatlng 1ts own “edagogy, that s; to treat t/ze curriculum-innovation itselfas a
‘ - " ant that trammg sessions were conducted -

) t: ttractlve,_was Frances Llnk leadlng lady of Gurrlculum Develop-
ment Assoc1ates Mrs, L1nk ‘was about to leave for: Mlam1 to conduct:a Man.
Course of Stuc{y workshop' and 1t was agreed that John Elhott should accompany

ngdom a centre of dlssemmatlon of the proé
At time d1st1111ng thé central 1deas of the Ford’ Teachmg
PrOJect .He dlrected thls actlon based research mto enqulry and dlscovery-
based' ‘téa it

W'i't» h
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pointing to the conceptual map ‘embedded’in the magéerials® and-to the ‘double-
think” involved in giving man a value definitiot hut still calling the programre
an open-ended enquiry. Elliot’s reservations about Man:. a Coupse of -Study
probably. contributed to Lawrence - Stenhouse’s decision, when “offered the
British agency, to- place it with Jean Rudduck ‘as disseminator’ rather than
with John Elliott ‘as trainer’. He was perhaps also afraid that it would be

simply annexed into the Ford Teaching Project. -~ 7 RERE IR

- At that time Lawrence Stenhouse ‘needed Man: a Course of Study very badly,’
It appeared unlikely, at »léastx?ih;thc :’i--m'r_n_‘ed-ia-ite fiivtuiéé,fut'ha_igt fhé.;WOu:ld-"fattfac;t
fu-nther ~:c;u»rricuvlufn development é‘fuﬂd.-i?rig from the' S choolsfi_C}z‘Iou'-n'eil;f There: arose
what Stenhouse describes as ‘an extraordinary situation’: “We knew nothing
about the curriculum or very little. We had not taught it; we had not seen it in

schools; we bhad had, nothing
learning about the cu culum -ourselves. . .., .try
people ’:»Thefzurx}deﬂymg: paradox stoed out-as. nicely. iron; ;
style of dissernination. be squared with"the thoral imperatives asso
obligatory training? .~ 7T I PP

to do with its. de

Stenhouse’s way out of the ._.Pé..t_:i"'tly\--acikkf;zowl‘é‘l’cig’sédh

as an_object of di
enquiry. methods’

s .brought: under
ute L Louee S reeurning researchy intexests, the exploration of

authority relationships in relation to academic knowledge. The dissermination
model chosen by the Centre for Applied Research in Edu; '
‘emphasises the responsibility of the teacher, rather than the.
' of the exercise is three-fold:.

o

Coitrse of Study more actessible as a-potenitidl ‘choice for
lower secondary or middle school. - .

iences ‘of feacheis 1

The idea of the.
differences between C

i

‘hey are interested in. diss

less "thé;}_",s_‘_tanqc, zil}_\'{oly_es; ‘taking a ,Vl'_(?Wé. of M aﬂ a Coum OfStudy, which -was
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accepted on the understanding that a certain amount of reinterpretation and
renewal ‘would take place. Both the discovery tradition and - the ‘“instruction
tradition are seen by Stenhouse as involving inherent contradictions. As he says
‘whereas in the 1nstructlonal tradltlon the teacher is caught relentlessly in

, pretendmg to know more than he knows in the dlscovery tradition he is caught
’ relentlessly in -pretending the knows léss than he knows’.

) u_,con rast- CDA’s
ink- beglns from-an emotional commitirient to- the programme The
| she’ ﬁnds most’ dllﬁculty in getting r1d of is €émotional authorlty
Stenhouse admlts to ﬁndmg more’ dlﬂiculty in gétting rid of 1ntellectual
authority. When alternative ways of: advancing Man: a Course of Siudy were
canvassed in . Britain . (in Bulmershe and Madeley Colleges -of : Education);
Stenhouse: did-not he31tate in-using his authorlty to. prevent the- style bemg
captured’. o SR :
When' a: group: of teachers met at the: 1975 Standmg Conference on Cur—
ric@lum Studies ‘to report on the expemence of teachers using the Man: a Course
of Study materials’, it was felt that the packaged curriculum materlals parti-

Frances

. cularly the films, were a relatively ﬁxed element, while the pedagogy might be

interpreted selectively. Actual use of the material: varied widely, which was
perhaps a tribute to the non-recommendatory stance of the dissemination. On
the other hand because it is possible to infer from a dissemination ‘based on the
pedagogy of the course’ ‘how the disserninators would themselves approach it in
classrooms, teachers felt able to define their own practice in terms of the
1mpl101t orthodox1es underpmmng the UK dissemination programme This
orthodoxy was perceived as preoccupied with the* nature of evidence (cf. the
Humanities Gurrlculum Project) and anti-instructional to the extent of silenc-
ing out the sound track on the more’ 1nformat1ve ﬁlms to relnforce their witness
as surrogate raw data. . '

One must expect a training orgamsatlon to have its own cultural mlheu and

-that of the Centre for Applied Research in Education has developed h1stor1cally.

around the kind of problems posed by the remit of the Humamtles Curriculum
PrOJect Nevertheless the MACOS curriculum ha$ been made. accessible, and
teachers. vahdated it in their own attempts at modification and adaptation. Quite
a number of Yur1 Gellers of British educatlon were. able to give examples of
MACOS spoon- bendmg These included:

1 An attempt to keep’ the material support wh11e rejectmg or ‘rejigging’ the theory
- One school .overlaid MACOS with an explicitly’ Christian gloss that would have
. gorie, down well in Arizona. .
2. Adding to or-extending the material. One school grafted on the Trlstan da Cunha
~ section of the Keele Integrated Studles Living Toget/zer pack.
3. Flnessmg the strategy associated with the media element. Several schools followed
- the British dissemination agency’s idea of silencing out sound track rather than
following EDC’s Note for Teachers; (Lawrence Stenhouse dissents from this interpre-
“tation of events, but I remain unpersuaded.)
4. Emphasis- sh1ft1ng towards comforting ideologies (e.g. the prlmary school ethos as
- extended into the mlddle school)
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5. Pursuing: private agendas. Ms Cutler, a liberatedand ‘vocal secondary school
teacher, proved to the satisfaction of many that the MACOS:interpretation of the
social organisation of baboons is ‘sexist. = o ‘

6. Updating the knowledge component. This ironically is where the origirral develop-

~ ment team came in. But several teachers had seen, immediately prior to the
‘conference; a-television filh about a learning chimp Washoe, who had mastered
the ‘quasi-linguistic syntax of his computerised prison-laboratory. It was asserted
that MACOS had, overnight .as it were, become  dated in its ‘findings’ on man-
animal distinctions. One beneficial spin.off was that this insight.allowed individual
teachers to escape the authority of the programme.. - (see Jenings 1967b)

. Overall it might’be said that the significance of Man: a Course of ‘Study in
Britain-has been its use as a-vehicle for the further professional education: of
teachers. ‘But: whether the i'no‘.w:yo'u-see-it_—n’ow-you-don?'t::-"-‘reintenpret_-at_ion:’-aw iof
MACOS for the cultural conditions of British education quite counts as .

“‘curriculum development in-action™ is- an issue best left to the reader. .- 0

"




I have the general feehng about. Mr. Jenkins of an almost complete pre-
'occupation with the politics and ideology of education as an institution. He is
very sophisticated: at it as-well. And he operates on the assumption that those
e who- are involved in: anythmg having to do with education are just as
‘ sophlstleated as he is. Hlstorlcally speaking, that is a big mistake. Because in
point of fact when we were all at work on Man: a Course of Study we had-in mind
principally the issue of reducing the authoritarianism:of teaching by making the
materials such that they would challengelearners, pupﬂs and teachers alike,
and make them- somethmg closer to brothers in inguiry.
- Now,. as you kniow: from the heights of the latter 1970s;, that isa Very naive
1dea' Yet-that 'in fact is what we ‘were trying to ‘do. - : : o
T 'would also add that-we chose our ‘material in such a way that not ‘only
intellectual but -valuational issues” would- have to. be approached afresh and
: - without received authority. T still' differ: with Richard: ‘Jones on 'the issue of
' whether-one can-or should produce emotional unmaskmg in-class-if one'is not
prepared to’take responsibility in‘a- quaS1 therapeut1c way for: those unmasked o
be they teachers. or- pupils: S Fd Pl
I cannot say much about the promotlon and dlssemmatlon of the course after
1970 71: Frances - Link-and “her- group - worked . mighitily and undoubtedly
introduced many changes. Nor .can I say- much: about what Lawrenee Sten:
house and: Jean Rudduck had in mind ‘when: they took-over dissemination of the
coutrse in Britain. They undoubtedly introduced: changes too: But the course
T was ultimately deslgned with change in:mind. I always had the fecling that the
main thing that was worthy about the course was that it could be used as well
for teacher. training;, and that used in that way it would produce quite
- upredictable results in what teachers would do with the.course afterwards. I
v o gather from everything I have been told that this is indeed the case.
A : - The: heavy burden of" film in the course was one of the inevitabilities of the
local Camibridge scene. Zacharias had a big film studio going and it was also
the case that the Canad:ijan Film Board and DeVore had most of their materials
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on the Netsilik and on ‘baboons in the form of filfh record But film has a way of
pre-empting reality by too much emphasis on. ‘héw: things look and how they
appear to work. It always risks becoming a substitute for i imagination. T certainly
reduced the emphasis on film as much as T could. and I also worked very hard
to use film as a stimulus rather than as a given. I don’ t thmk ‘that. we fully
sueeeed“’ d by an ‘means in- brm i) g ﬁlm into balance: - ..

I thirik it is fair to say that I exerted all the power] could in the dlrectxon of
keeplng the balance that finally emerged in the bet: ‘aspi
ration and materials used for achieving that asp ation: ;
aspiration in the form of the questions that I had used mltlally have put a
predisposing  structure into the materials. That structure- is undoubtedly
Brunerian! But let me only urge that it is intended as the goad to a dialogue
rather than an imprisoning matrix from which the student’s mind cannot
escape: Pohtlcally, 1 suppose ‘that would be considered naive. Ah-well.

4‘\—




Man: A Course of Study and David Jenkins’s chapter of Man: a Course of Study are
alike in some respects. In each there is excitement, glamour and challenge.
‘They are both, in their ways, as beguiling as the Lotus Isle, and visitois — users
of the course and readers of the chapter — need to have their wits about them.

| Nelther course nor article presents the whole truth, and the rhetoric can easily

dull one’s responses and persuade one that it’s all there and it’s all right.
-Jenkins certainly raises important questions about knowledge and control in
relatlon to the dissemination of curriculum development. MACOS presents a
thesis about the nature of learnlng, _]enkms presents a thesis about the influence
of authority. On the whole what he'says about the dissemination of the course
in:the-UK is sound and well-supported with evidence; but the weakness of the

‘thesis is- that it'is restricted to general principles and is not tested against, the-

details ‘of current practice: Jenkins'seems most interested: in the “‘grand orig-
_Bruner, Link and Stenhouse, but the programme of dissemination in this
s planned by a group of teachers from schools and colleges who give up

1nals

f a. lot of Spare time to-thinking out how to improve the quality ~ and quantity —of "

_' ‘upport for"teachers interested or involved in MACOS. ‘They are not managed
by Stenhouse through some miracle of remote control. What one misses in
Jenkms’ account is the sense that some. of. the ord nary- everyday aspects of
teaching and.. tramlng MACOS are worth writing about.

Here. and there in the chapter, are points where an alternative view mlght

' reasonably be set alongs1de Jenkins’ own.

First, the handling of emotion in the classroom or the ethnocentrism of pupil
and ‘teacher response: these are problems: that ‘are widespread in our schools.
MAGOS does not créate these; it merely focuses-them and helps teachers to pay
attention to them.

- Second, it seems. rlght within: the framework of enquiry- teachmg, that the
instructional resources should be built into the materials rather than into the

teacher’s role. In this way, tjhe teacher ‘is free to make a critical response




~then-be forced back. into the ‘teacher role -of. the. inst
,Soundtrack as well as visual image provides mate Tal

N
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along51de the pupils. Both ‘teacher and pupﬂs tak
community of learners. ; :

- Third, Jenkins’ preoccubation - with the soundtrack of the ammal ﬁlms =
Wthh have: taken on an absurdly Machiavellian power. - Of course- teachers _
mlght expenment with the 1mpact of ﬁlm I‘ul’l'WJthO
viewing, but:we : 1Y » ] iplcture_alone for
if teachers shut off the sound they are. shutung off the 1nstruct10n and they may.

: ;jthelr place wuhm the

Note . »v ,‘ - a

1. ThlS account is based in part on taped interviews with Lawrence Stenhouse and

, .jerome Bruner, and an’ informal conversation with. Frances, Link. It is not my sup-

position that these people would wish to add to their kindness by endorsmg the account
as wrltten for Wthh I must take 1nd1v1dua1 responmblhty




