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nun is rr rnnn3l luqendcd i \rebs ol signillcance hc himselfhas spun, I uLe

culturc to be thosc $ebs rnd ihc Anallsis of il lo bc' drerefore, not an

erpcrimental scicnce in serrch of la\1, bul an interprclnlile one in 5crrch o1

ncaning. (Gccfiz, r t75)

Il will somctnner be neccssan io be morc speciiic than Gcc|tz suggests, and to ask

detailed questions about kno$ledgc, stills and lalues; but Lt \rill rhals be

important to rclaii that intcryretati\c \ie\Y ofcullure ll \!e tn to rcducc a culturc

to tables arrd checkUsts, ric rnn thc risli of o!cr-sinplillcntion. Bur $ere rnaj be

times whcn tables and chccklists $ill hare a limited ureiulncss
At the simplest lerel, cultural rnalysis for the purPosc of curricuhrn plannng

r \\'hat kind ol societl aircadl erisis?
2 ln what $a)s is ii dc\cloping:

3 Ho\| do its membcrs afperr to \!ant it to derelop?

I \\hat kind of values and principles Iill bc inr{ri\cd in deciding on this

'derelopmcnf as \reli as the educationrl means of rchic\ing it?

In the pmcess ofcultural anrlvsis it is hehiirl lo Iiew culture as an historical as

wcll as a contemporalr process: rot onl! to 'tahe a snanshot' ol culture now, but

also to sec ho$ ithas dercloped. In cducational xnahsis, $e nust iool lbr cultllrc

lag and curriculum incrtia: thefc is a tcndcncr lbr schools ro 189 behind othet

.spe{ts ofsoci and cultural change, aDd fbr dle cur culun to bccome irfelclant

This is not to fall into the lrap ol identifying cducalional needi with technologicnl

advancc nor to €quatc educatjon q'ith rocational trajning; bul there is a tcndenc!

for curricula to gct out of dale unless clfons arc mirde to cornt€r ihc natural

coflscmtism 0f schools.
A s€lection from the culxrre is thus made bv analysing societv and'mappingouc

the kind of knowledge and erpcdences that are most appropriate lbr the

cleyelopn€nt of th€ society. Three kinds of classilicition arc needed: first,

deciding on maio! paramelers - the cultuilal iN"riants or human unilcrsals;

sccond, outlining a method of malysis to describe any societl making use o{ those

pammelers - that is, mo\ing from cultural inrariants to cultural variables; third, a

means ofclassirying the erlucationally desirnble knowl€dge md eryeriunces

This is to deviate from thc fadilional rpproach to curiculum p]anningr in thc

past, much discussion took place about thc classillcation of knotledge (lor

erample, Hirst (1915) and Phenix (1964)) but littlc aliention was paid to the

analyiis c,f sociery, and dcririnB fuom that an ,vsis an account of the kinds of

knowledge and erperiences needcd by thc voung at various stages in thcir

developm€nt.
A diagramnatic outlire ot this approach, representcd as a seiies of five

sequential stages js s€t out on lhe nexr page (Figue I). As a model and' therefore'

as a simpliired guid€ to action, ii could be used at any lelcl ofcurriculum planning:

for example, tor drawing !p national guideiines, at the )erel ofschool planning' or

by an iDdiridual teacher making a deliberate choice ofteaching materials: 19

F-

I
I
I



(includins

beli€ft

Cutture oi
English

Etuend, Cultw. and thc Natk'al Cutritlttun

Figte I Cuniculum: a sebrNi\n fwr nlture

HunaN uNTvERsALS/CULTURAL INVARIANTS

f:J,[::'[?;:.;r*,n L:i i:lililti$;}; J ;;t#i ff,''":j#T
(l060) hale stressed the essential similarities b!

i"i.i" ,r.. "',i-i ur r":u1' " 'h. :111.i:::t::i*i ,tllilXli'llililtl
'l,Jil'",'l J:[T::"f;.liT:l,,;lT:H;il,"o*l,"i. .,. o,'t'ouu
be related to edDcatron
"'f 

" 

'"tr-f"*g-*ft** I suggrsl that we conLentrate on nine maior headings

ri::,'*:'',-;:t"*l!:'iij:"m:"11,\""::'::ffi :il:iiliil,:iii
**t*' * ;::t :ltYru'ffin:n:r':;:x'1f;i";T:x'i:$:



the case that some of them are more inportant than others in industrial socicties

fron the point of!ie\\ ol formal cducation ln oiher$ords, a tocieq could rot cxist

wiihout an\ one of lhe nine, but it is perlectly possiblc to imaginc an €ducalron

servicc, {'iihoxt one - pro\ided that the systcm \lere transmitted br othef means'

'Ihe nirle cultural inadants or culturil sub-sYstems are as fo'lows:

r Socio-politicalslst€m
2 Economic st"stem
3 Communicatlon syslem

4 Ratjon itr srsrem
5 Technolog-\ svstem
6 trlomlitr slstem
7 Beiief ststem
8 Aesthetic s_Ystem
9 Nlaturation slstem

r Socio-political system

All societies have some kird of social structurc' thar is, a svstcm ol clelinilrg

relationships rvithin thc soci€q as a $hole. Kinship, ttatus, ro)c, d!l'r and

obligation are thc kel socirl conccpts \rhich not onl]' exist in e\'ery societ\ but have

to be passed on to dre nclt generrlion
In some societies, social stiucture is sirnple and taLen for granted;in others, the

slstem is complex rnd open to changc lhe socio political svstem \\ill be,clos€ly

rel"t.,l to e.nnomic antl tcchnological lactors: for exarnple, when \\_estern

Europcan societies uere largclf' rural rd agriculftrrl, the dominant political

factoi uas the possession oi land; but as trade and induslry dcveloped, land

orlnership became less importan! lhan thc owrership ofthc means of production'
'lhere are 

'arious 
wals ofclassifving societics: for c\ample, social stfatilication is

usuallt impotant! and in industrial societies social class is highl] signifrcant'

Porver and authoritr' are inlportant conccpts; dre hmily and other social

institutions :rlwavs exisl in some lortn

2 Economic system

Every socieq has some means of dealing \Yith the problem of scarce resources'

thei;distribution and exchange ln some societies' th€ economy will be simple, in

others such as Westem industrial societies, they are exiremely complex There ar€

various ways of analysing econornic sYstems, about which coundess books have

b€en written. One impoltant differentiating factor is the division oflabour rnd the

xmount of specialisation thnt exjsls; this js connccted \rith concepts such as $ork,

leisure and the market. ln most societies mofieJ' cr€dit and other idcas associated

{ith wealth, income, bu)iDg and spending will $ow in complexity as the socielv
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bccomes nore irdustrialised and mo\es further awa! froln sinplc syslems ol'
economi€ exchanse.

tr{ost adults in modern industrial socieiies ha\'c onlv n \'en haz! idea about their

ovn economic svstem md hor it $orks.

3 Communication system

One of the mrior dilferenccs be$een human beings and other ,rnirlrals is the

existencc oflangrage alrd thc gyeater degrce of conplcti! in conmunication that

this affords. \l here communication is entilell by m€ans olspok€n language, much

oflhe learniry rcquired is inlbrmal - children and thcir parents need not be aware

that langxrge learning is constantl!- laking placc. ln those sociclies \\'here Ndtien

tangrage is developed, nro changes take place: {ils! \,_riting has to be conscjousl}
learned; second, those who acquife wr;ting skills are ar an adlantage o{er th€

'illiterate'. Thc in\,ention o{ print is also of considerable social significarce
Printed texts makc specialised knowledge a\ailible but, at the sarrre timc, increase

iie differences bet{een the educared and rhc uneducated ln preliteratc societies

age, e)qerienc€ and'rnernorl'are \'ahcd much morc than thct rre ilr those

societies rr'here records are easil,v kept. Thus th€ communication slttcm is related

to the socio-political slst€n in importani $rys, as w€ll is io rationalitl (see belo ).
Communication consists ofmorc than languagcr manr klnds of signs, stmbols

and signalling systems havc to be leamed bI each generation.

4 Rationality system

All societies are rationalin the sensc ofhalinga tiew aboutNhat is reasonable ard

$hat counts xs an cr?hnation. lhe kinds of exphnarion \iil differ from tine to

time and from placc !o llace, bLrt humal bcings ahvnys atlempt to cwlain phFical

phelomena and humal behariour.'Ihc tJstem ofrationnlin is closelJ linked with

the communication slstem; rvords and other signs must be used consislendl to

make cornprehension and cooperation possible
Lc\i-srrauss (1966) hrs chssifred societi€s as'hot'sociltics characie sed bv

scientilic thinking, and 'cokl' (primiti\'e) societies \rhich rre \iric-suppresnng'

and rel,r'on mlth rathcl than scicnce and hislon to e].plain their unnerse.

5 Technology system

Hurnan beings in all sociedes ha\e de\'€lopcd tools to build shehers. Io produce

food and to improre the qualitv of ]ili in other $rls ill hurnan beings are

'tcchnologists' in thc sense ol being uscrs rnd nrakers of tools The process of

learning trr use tools is ahr\s an import:rnt feature ofcuhurxl lile The s\sten of

technoiogr $il1 rrnge fron the \erl simple, \'here erery membef ol socieq cxn

m$ter thc \bole ofth€ tcchnoloE,'-, lo lhe \€n compler \her€ no onc iidi\iduxl

cin eler understand all of ir. l'he comploii$ of thc ttchnologl $stem poses



problens for cdturll transmission: specialisxrior tnd di\isi(xr ol labour ha\e

repcrcussiorls on the socio-politicel .nd lhc economic svs&ns'

6 Morality system

All human beings a morrl aDimals All societics harc some kind of code of

behxliour', rnd makc distinctions benrccn right and wrong \\hrt is r!$rded xs

appnrpliate in onc socieh mil be re{ difierent lion tbc rules operatirg in

another phce or time. Ilr somc socictics thc moral code is uniiary and txken lor

grartcd;in oihert, \a1ue plurrlisn cdsts and the problem o{ tr'usnirdng moralitl

to thc toung \\ill beeonrc lnore difficult.

7 Belief system

Ere4 socien *ill harc a domi ant bclief s{sten. ln some, belielit xre

predorninant\ of a reli$ous kind, perhaps based on divine rerelation- ln others'

Lclieli ma,r'be rlerived irom crearion mldrs ln \Vcstern industriil societies,

religious bcliefs havc becomc (eakcr, brrt bare not disappe ed altogethcrj

"evenheless, 
sociologish talii rbout such societies as being seculariscd' \\herc

'man is the measure of all lhings' and scientific erplrnstions occupr a domnrnt

I Aesthetic system

All hurnan beings hare resthetic dri\es md necds Elery societ\ produccs sonc

lind of art and entertainment, elen *hen lirirg close to srbsistcncc lerel lt :r

societl makcs cooking pots, thcre \rill be a lcndenc] to decornte thcm, and \ihere

dccoration erists, standards riili derclop Onc ofthc interesting feat res ofhumrr

]i1i is the range ofacsthetic lorms, bnt in no socieq is 3 sens€ ol'beauil'absenl

g Maturation system

Elen,societr has a set ol custons and con\entions conccrned \rhh'groring up'

Anthropolog:rsts ha\c \1r'itien ,r\tensirell on thc trdet! of child-rearing practices

rhich erist or hare eristed. h some socielies the transition bom childhood to an

adult role is nurked bt riluals rnd ccremonics indicaling I cle'r-cut change ot

st:rtus; in others, lhere nat be a vague, iil-defincd period of adolesc€nce

A1l societies harc rctivitics trssocialed $irh sta'Ses ofde\clopment: children plal

whilst adults sork or hunt (.lthough the concepts pla\ and \orL m'! not errst :rs

such). Gror|rh, naturitI rnd agcing arc treated difercnd) in \rrious socicies, bui

therc are al,al s impoiarrt cusloms to be obsened ln some dcleloPed industriel

societics, the problims o1 lrrnsition ma\ bc considerable, palth because no clear

rulcs are ar.rilable. 2l



l

:

Eduaion, Cul t /. and the Nttional Ct/rrieltlat',

Suuuenv

I have attempted to analyse bnefly those characteristics which all human societies
have in common. Any human $oup which did not possess all ofthose nine systems
could no! be considered to be a tocie{'. No anthropologist has ever found a group
of hunrn beings living permanendy together lacking any one of ihose rune
chiractedstic slstems.

A society not only possesses the moe s]6tems but must also have some means of
transmitting these s]stems fiom one g€nemdon to the next, Some societies will
a€hi€ve this cultural trensmission pardy by means of formal education. It will be
tlrc responsibility ofschools to pass on all tiese aspects ofculture, unless there ar€
other ag€ncies aEilable for that purpose.

The argument is deliberately circular: if curriculum is defned as a selection
from culture, then the selection must be an rdequate one; culturc can be
sub-divided into nine systems, so an adequate s€lection will include all nine,
unless we can be assured that the necessary transmission takes place outside
schooling.

The next sag€ of cultural analysis will involve applying those nine sub-systems
to our own society. Such a description provides the basis for cultural mapping,
giring e more detailed picture of those features of contemporary culturc which
should be represented in the school aurriculum. Part ofthat stage of planning raill
be to examin€ existing curricula in tenns ofthe description of socieN derived from
the anahsis.
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