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Chapter 7

Basi l  Bernstein on pedagogy

B.sll BcrmrcinNrorc extcovvclv on a number ofrelated issues. Lrur prnicrpilly
h;s wo.k tocuse,l on rhree keyareas: hnguageancl socid class, the ..,nstruct ion
of the cLL.r;.ulLLn. anJ knor'1edge developmcnr. l-o. llcrnstcin. so(iologists
ofcducatior fore.srounded rhe contents of the curuiculum and attcmpted to
bull<l thcories uhich cxplain horv power rclations,re relayeJ exrerDally
through rhe tofmal mechrn;sms ofcducarion: lor cxamplc, hou, social class
rehions tersist a.ross generatio.s. In conrrisr, his najorcon(crn has tr(r rhc
rnrcrnal or inrfnsic tei.ures of peddsogi. dis.o rse rharsrrucue diecorrcD.
of rhe curriculum and horv it is d,fiircntially disuibuted benveen different
socirl Srouts. Knolvledge or ;rrJeeJ dlffeLenr typcs ofkroivlcdgc arc thereiire
nor relayed in !n unnlediifed ftshion lrom dre external r'oLLcl to thc lnrcrnal
cnvironmcrrt ()1 .lrr scho.,l rnd then.e to the trfils, bur are recontextuallscd
ln teLms of drc s'ay pupils pcdagogically acccss rhcft The lb.us is the.efore
on rhe pedaaogic device, nrher rhan tlic contcnts of rhc curriculrrm pcr se;and
rhis pedxgosic de!ice works a..ordi.g ro lisrriblirioD. re.oor.xruilisarul
and o'aluatjon rulcs. Thcse rulcs are.onstrufted in terms ol dre strength oi
the boundarics bctrvccn diftcrcnt organisin.s rdeas. As Diaz (2001, pf. 81 5)

thtrc r  r  c lose relat lon in Bemsrein between L>oundar ies,  poner.  soc;al
gfuups, and forDs ofdcmtirv. B$ostejn\ a.al!sis ol pwer r.J L)ou.lar;es
provokes questlons abour rheir forcc. cluratnrn of facing. ordcrins ot
inter.al  forns and si tes for  knowleJge. l loss of i rJent l ty.  and relatrcns
with charges rn thc colle.ti\e basis oi so.iety

Thesc bouncLarics rcfcr to borh Lnowlcdgc and (ottrfxts. In terms oldrt liti( i.
it is possible ro see ho{'recogritbD rules opcraring wirhr! school scrri,.r-\
serve tu adranrage lome .hildre. al the e{tense of o$ers, oor, ir shou r
rot t r l ,  bccausc thosc (hi l , i rcf  rvh,  r t  d, tar l rantegeJ i re ur, ,L, ,  r , ,L!  r1, ,
, l  l l i rc, , r  nrr lcsl i  th,rL! , r . l ,Lr t  t ,c, . r r r*  r ro;r , r r r , .Lrr l  rL '  r , { , ,  ,1{ \ .  rL
, l  i l ,  r l i r , , l l r , l , i rLrrr(r l

Moorc (2005, p. f.i0), fot cxamplc, *rggcsts thc follouing:

\Vhtrt are dif|e.entiallv distribllte.l betneen g.oups are rhe recoAnirior
and rcal isat ioD rules d.d or ientr t ions to heaning \ !hereb) they .dn
succcssiulll disrioguish berwee! thrt whi.h car beassurlled and raken kf
granred ancl $at vhicli ]s olling for r dcnrnstratn,n of unclcrsta nding
$;thi .  a sF. i | . .ontei t  su.h as a. lassroom. r l t ror ;a l  or  exanr inar ior .
Thcsc issucs ofrccosnition aid reilisdrion becone troblenlrtic lbr nini
cbiLcLco s'hcn tlic dcologl oi rhc pc.lasogr (s wi rh prosrcssivisor) dcnics
thar uch demrnds are benrg madc, d if thc chlld is frec to bc thc author

It is thcrr unclcrstantling of, and abilty to rc+rond ir !n approprixte nranner
ro, thcsc rccognirion .nd rcalisrtion rulcs whlch structure rhe pedas.,si.
regime s'irhin formel s.hoollng. anrl not theirabilirv to rcspond inapproprlarc
$,!ys to rhe.ontenrs ol  the.urr iculum.

Thcsc rccognllon and rcaiisation rulcs, thcn, arc crucial to fhc success or
orhersise ofvarous srrata ofchildLen within schooling. and mark the rvay

roller ope.ates .o ma;nrain boundar;es bers'een different fracrnrs of rhr
school  populr t ion,  and consequeni ly structures relr t ions lv i th in sociely.  As
Bernsrctrl norcs, conrcxrs harc cliflcrcnt propcnics ancl rhc rclations bcrrvccn
these d;ferent coDtexrs crn be codined in tems ofa number ofkey conceprs.
Chssi l i iat ion is ore su.h.on.et t .  as Berrstein.  lookirg back on prer ious

I vancd wrth classificaooD bccause classilicario., sffong or lve*, mdrks
rhc disr inguishins t 'carures ol  a contexr.  for  erample.  sone.hi ldren 

'henrher ll rsr go to school are unaware or uns ure of s'har is expecteJ of ften .
'fhe! 1;i1 to recogn;se the J;sr;rguisb;ng fearures s'hlcb prolide rh.
s.hooli.ldssroodr n'ith ;rs urique leatures rnrl so parriculaf idenriry. SLr.h
x llildre ;n recognition will necessarily lead ro inappropriatc bchaviour.
()n the orher han.t, some chilclren are extcLrsirly prcparcd rnd arc awarc
(,1 rh..l;ftefence berwcen thc family contcxt and thc school contcxt. Io this
t rsc thcy arc ablc to rccognlsc rhc disringuishrng lcaturcs oi.he school. or
t hss. cvco if thcy rc not alwavs ablc to produce the ransr of behdliour
r l t r  ! .hool  cxpccts.  lnrmuch as some chi ldten re.osnise rhe dist in-

lqrr inrrrs l i rnrres. , f rhe s.hool .  reht i !e to the chi ldren sho do nor.  drose
rlifl ,1,) i.r in d niore powerful position lvirh respecr ro rhe school lr ls
I l<t v r lLtr r hose $ h., do .ecogn;se rhe ,listinguishing ferorrcs of drc school
. , , ,  

' ,x ,n 
l i l , rLv to t t  n,r ld lc c lass chl lc l rcn rhan lorvcr workins c lass

,  h l ,  r ,  f  ' l l r  
' , r \ , \ , ,1 i , (h f t (ornir ion is r  strong chssihcat ion bcnvccn

r i , , , '  r , \ r  , ' r  r l i , i . , , , ,L ly, , , , l r l r ( i ( i i r r \ r , ,1 r l r .vh! ,1 lh,r , r fxtrmf lethe
,, i , , . ,1. , '  

' , " t r ,  
l t r ,$ ' , r ,L r , ,  1. , , ,  l f  . | r l  r l r r  v l r r0 l  rs:L l r r lLrr  o l
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rhc s) f fbol ic power ofrhc middle. lass fani lv.  Thjs fower;s r faDsl t tcd

iDro the .hild s po$cr of recognition qirh lrs advlntageous ou.comts.

. . . We .an rh.rcforc srt up r relaronshp bctwee. rhe prin.rPl$ (r1

cldssillcatioo ar1.l rhc rc(osnirion rules for idcnr i! ing the spcclfr.ir,v or ihe

sinr i laf l ry oi .oDtcxrs.  As rhe . lassiFcl t ion pr ioci lnc is cs bl ished b1

toser rclitions r.d the relays ofpower relations. rhcn rc(olj.ition rules

confer porvcr relative ro those Nho l&k thenr.
( l lenrsrei . ,  2000, pp. 101 5,  quoied in Moorc,  100t,  P LlS)

Though Bernstein was cxrcrsirel \ ' . r i t i . lsc. l  tor  r l , t  dei lc i t  naturc ol  I is

fhcory .ertain ft..rnDs of the $orli;ng.l$s do rot Idle lhe cap?r.lry roac.ess

rhr rules $'hich undcrfin t;rdrtrl schoollng hc consiste.rll denicd rhat this
rv$ his irtenrnrl Hrs purpose was to undc.srand how .hildrer's cnbedded-
ness in specilic contcxts has mealt fiar thcir resPonses. orar lcasr the \dy lhey

a.cess f.(ognition anJ reaLis.roD ruLcs within fofnial sctrjngs. serles ro
,lisachantasc s.,me at the expcnst oiorhers.

Language and social  c lass

lr s the relrrrcns bc.Ntn langLLage ard socLal class thar v'e neecl to addrcss

Ii.st. 'l'his ;s tlre Dolr widrly krolt put ofhis t ork and lomecl thc pnrciprl

Fdrt ofh;s thnlkrDg in t|e lirst periocl ofhrs cdfte. I. tlp;c Bcrnsrejd,an
lishion he derclopcd a series of.o.les tu c\plalf r|e relat;on bctwccn langurge
use and school relations.'lhougli his \!ork on laDguage co.lcs unde^vent some

n lhcanor, not least ir rh..cfminologr he LrsecL, hc sctrlcd erenrurlly on

cLcscrblng nro languagc codcs: a rcstricterJ or public (odc and an elaborar.d

or privrte coJe. lhese codcs drfli-r lron each othcr in a numltrofclistnrctlvc

A resrr;.red co.lc is fdfti.lLlrr;sri., conrcxr-fiee dJ impli.ir, whereds
an exrendecl codc is udivers"lisri.. .on.cxr liee d..l exPlicir Thcse are rhe

princ,pal dfiircnts between the two t1'y.cs of code. though llcrostein does

suggest othcr wrls by \rh;.h rhtl can be distirguished. bur rhtsc ue les

iniportant.  Tl , r  l l rst  .n dr.s. ,  r l ie pdr. i .u ld. ist i . lunivcrs rst ic di .hotoml.
rclarcs ro the ray laoguagc r uscd to refer in the 1i6r insra'ct io d lo.rl ser oi

.ircumsrances. aDd ;D rhc sc(ood institnce ro a qidcr o. more uniYe.sal scr

ofc i rcumstences. Bernsrcin i l lusfr l tes these wirh rcfcrcrce ro ! . l iss ih.ar l f

cxf$iment that s'as pcrformcd slrerebl the cbild usins a p.rrti.uhfisric ii)rnl

ol lenguage, r'hcr askerl to relare togcrhcr types ol lbri<J, replitd tliat thcr
were rhc typcs ot food thrt rhev atc at brcakfirst or that s'erc cookcLl ar honr
' Ihe. l i i l . l  raho resFndeJ ;n a univ.rs{ lLsr i .  $av Jes.r ibeLl  rhcm as vtsetr l , l r .

or  scaibor l .  In the l l rsr  cas.  rcfcrcfct  is  nr^de to a prr t rcr l r r  ro( l  hnr l l i , l

scrr ina:  in the se.on. l  to thc l i , rmrl  an, l  LLni \ ( fs i l is t i (  w., \  I  r ,  \  ' r ,  
, l . l  | , ,1

rvt lnL,r  r t lc tnr t  r { ) r l !  t , r r r , , , , l .Lt ! r fu i ! r r l , r r  i \1. , , , , ,1 , ,  r , , r l ' , l " l , l  l r  
' '

, f t ! ) r ,L1rr  h, i

ofclaxitiirg than dre othcr, onh thlt reterenc. is mrde to dillerent s'ays of

Th$e is no suggcsrion in tjenrsteios rrrrk that rays oi classifvin3 and

ccntcxrur l is iDg obj .crs i r  r |c wor ld car b.  arraased in d hier i r .h i . r l  fas| ioni
l ,e or l !  obsen.s as aD cmfir i .a l  hct  rhar rhe.c exist . l i i lercnr $ 'ays ro c lassi l i

objecs ni drc world. In a treln)us .haPro the issue of.Lrssiivins e!enN and

erperi€nccs 1n rhc worlJ $'as cxanurcd, tnd the irguncnr was maJe that

parr;cuiar slsrc.r s oI c lassi lica D do not h!!e e trans.er.lcnrdl it url ;t! bur ar.

conlcn.ions senerlted ihrough couotless.lec;srcns maclc by groups ofpeoplc

livrng 1f societ;es. IIos'cvcr, $,ithin the conr.xr drscussel here. rhc point is

rhar No SroDps of.hlldreD with diftefenr backgrounds aod fimily cxferi-

cr(es .hose ro.iisslli commo. dDd limlliir ob,ccts in d;tGrenr ryPcs ofs'dys.

T|e se.on.l poior ro br ffade abut classilicaflons is rhai re8af.llcss oi their

coffe.tness of not, ri,cy hrve poweffui ctlccrs: and thus ]f rhc diit$ent $ays

ol clasifying can lt shown ro rppLv ro (ljflerenr rrFs oi chlldren. and furihef

rhrr rh. s.hools ro whi.h rhcsc chjldren go cao also bc sh$rn to opcratc

rhrough slstcms thl  favour one t \pe of . ldsi fv lDg s(henre over anorhc!

rhen r fossible extlanarlon for rl,e rehtire soclal.Ls&l!dntxge ol ooe groull

ov.r anorher is prolided. Howeler. $;1h reg.rd .o rhis exterimenr ilc.nsrei.

r careful to argue that r.lrtn nskeJ rc rcclassil-r, tlre childreo nho ln the lirsr

instdd.e .hose to opcrdrc wirh r parricularistic cotle rvere rhen ablc .o swit.h

ro ! rLniversalisri( .o!lc Nid \ i.e vers.. Ir was therelbre nor rlrc capabrl,ty o1 the

.hi l . l ren rhar s?rs rhc deterDin;Dg f i . rof  n their .hoi .es.  bur rhcrr  i rnnrediate

concerns ancl prcoccuparions. In orhcr wonls, rhe answcr rhcy sdve was dl. onc

rbar rhc,v corsldered ro be nosr xfprofflete io dr..trcumstln.es
Thc r\vo other di.hoftDlics. context bolrndi.onrcxr-tree aod lmfliclrl

e:plcir. Gn be explaiotl as rb+ea oithe trrst drchotonv 'lhe hrsr ofthtse

is whcrc rhe speciric conrcxt ofrhe l.tion is rhe (icftrridl Poi.r Lf rhc sfcxker.

.arher thdn io tbc morc ehLrorare,l codc. ,en specific conrcxr is redu.ed

ri,d the lansl,rsc usrd .efe6 to of.ould.eiir to a wi.Lef ftnsc o1 .o.le'rs,
rvhich are fr.qucnri]- implicit. l lic sccond of these ;s {tler. rht descritr;oo of

,,d a.l;on makcs some assunprn)ns abour ihe .ootexr of rhc srorl \!hich di.I

rre telling assuming these ro bc uhdc$too.l and drcrcfirc not in neetl of

rn cx|Licrr  rendi t ion.  ' Ihry i .c l i rerdl l r , -  imt l i . i r  BcrDstt ins Ponrr  is .hat in

srhool, childrer are requlrcd to use r languagt coLlc rich is uni!.rsdrsti.,
( (nr .xr  i .cc r .d erpL;clr .  Agair ,  i r  is  nor r l iar  soDc.hi l . l ren do oor hale !
,  r | ic1ry to use such a Lingurgr,  i t  is  th i r  shco a rak is set  lor  rh.m rD !hool ,
r | l . r , , .Jerstand.hctaskdsbeingolc inwhi(harestr i . r€dco. lc issui i i . ient .
.1,) ,1 rhis is c lear lv in (onf l ; . t  \q i th Rl iar  rs extecteJ i r  school .  He argues rhis

l ru,r  in drc lo l lor . ing war:

lh rrr  i l , , i  r l r (  lvofk ins c l6\  .h i ldren clo rot  ] lare ; .  rhel f  passire
r, ,  . r  r r l  , r  i , ,  r , t r  , l ,L, l i |1 , ,sr( l  l ) !  rhc nr( l , l lc ' .1$s.h; ldr . f l .  No. is i r

l i ,  '  ,  , l i  lL l , l , ( r  , l ' l i i ,  ,  r l , , ' i i  r l ( , (  , ,n( l ( r \ t i , r l  nt  ( ,1 rht
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l;nguisric rllle slsteo. Rather'r'hat wc havt hae ltre 
'llfferences 

in the Llse

ofhnsuai{e ar is iDg our oia spec,rrc.onrexr.  
(Bernsrein.  1915,p.  1,_9)

As a rcsulr ol choosing to adoPt 
'liffereDr 

co'lcs' the two sets ol chil'lrefl use

i."-*-. 
- 

ai*--. i''"vs So, Ior cxampie, a restri'ted 
'ode 

user is trclincd

r, 'u 'emor ' . . ' .ntJrr ' .  s 'hr \ t  rmr l " r  n ierrrnJrnr r l '  r  t r r"  (

. " .* ,1. ." ,1 . -  , i , "n" n '  
"  

r"6 ' '  
' "1 

Ie k ' r$r l

. , ' " " . : . " , . . ' .1"4 ' '  res r tn 'n r '  l  r ' ' ' l  r lh 'F 
"u ' l  

rn l  
"u 

f"-

; :  . i . , j  . ,  r '  .  h rr '  r  , ,n r  r  rso r ' '  " r  r '  r ' r ' r - :e

W" ."" ..-" to tllc i.lentiicarion of thc trvo tvpes of <ie-uscrs. For

Bernsrcin. rhfse .so.o.lcs corespon'led to Gactions olw)rkins anrl mirldlt-

J^.  
' 

i.*. lndee<l. his theory .'i llnsoisric 
'odes 

wl's Lrnderpinned b-v

a theorv of class. llurthemore. smce hrs work Fas emPiricalll based' rhe

i.leitilicer(D of.het drss fracrions s'as not dependent on thcir pqreuty

to use claborated or restricred coclcs Such identill'ation uas r resdLr o1 other

work relatcd an.l Posirionrl tirctors. roLl Eerosteins theorv- sccks ro exprarn

"r]i 
,,". *, 

"ra'iia-" 
*as relari'clr su'cesslul at s'hool' whueas dre orher

."il.* *. Cr"*, *l ,r.. conseeucnr pLacing ofchildren' pesons md tamilrs

;. .i".' 
-,"s-r"', 

k Perhaps a more 1tu;d concept than it once w'rs !-or

.x i inrpl t ,  Bal l  (2001. p I  l )  wr i tes rhet:

As slurld alrcrdy be apPirenr ml' dis'ussion of 
'lass 

herc does no' ftst

. ' , ' " ,  f t " , . '  
" '  

- ' ' . - "" t '  i l 'C rnr 
' rn '  " ' r r r^r '  

l rk in

,)  ) .p l '  l ' , ,  r ' l ' r  '1,  r r r '  " ' r t  l  '^ I  J r iu|  Jn'r  ' ' "  r l

practiccs are taken rs thc defr.ing fcttur's ol class'

And rhLLs sel|irrr;butioD is consxlef"l at lcmt bv BJI ro be rn cssertidl

clemcnr in u:h otegorisario' Howevcr' stat B'rnstein is sctkiog to 
'b 

rs

ii..,iit 
- 

*."r.r. .r",ocial Pr'crice which rs no' shrrcd bv all chil{lreo in

Classi f icat ion and framing

The sccood rrrin.il)al rhene ol Bernsteins work, closcl! relfed ro the h'st' $as

tl 
" 

*latnns ben'een differcnr itcms o1 knowledgc Thc No ffost 
'mfordrrr

typcs ofrch.ions ar.: the degrec ofinregrarion betwecn diffcrenr knowlc'ttr

i , ' - r ;* ,  
" ra 

o-*.*r i .n vrhin rhc 
' lonain 

rst l f  The l i r r  of  $csr is t l r t

J- . , . "  

""" ' " ' r '  

1- ,  r ' , r . r i "n A ' , , :  
,  , '  \ l " r r" l  ' ' " l  r '  l \

- , ' , , , . r i ,  i . . . . ' " . '  r \ " r \ , ' ,  ' r r  '  l  \ ' '  r "  '  r " l

, , ' " , , , f , , , , ,  
' r , l f l r r r f ( l  

l \  lntrr \ r t i r r  (Lt ' ! )or  ' r \  l r ' \ ' r r '  l '  r r l f  ' l r l r i r ' ' r r ' l
,1, , r ' .Lr l ' , , i  l r r , , rv | .1 rr '  \v  l l r  \ r i r r r r r r  l ' 'LLrr ' l '  r  '  L '

n eaklv clasi6ecl curlculum ;s urde$rood as halingwerk bouncLaLies berween
the different knowledge <lomalns. A srrongly framecl curricultur, on rhe orhcr
hand, is de6ned as a programme ofstucly in which tocher md studcnr havc
limitcd controlovcr drc sclccrion ofltems and thc wa-v ir ls orsanlscd in fcspcct
ofthc pcdasogrcal rclationshrp. A weakly lramed currjculufr is .haracteriscd
by sreater control by re!.her dnd srudent ovef .hr selcction ofco.tenr, the
\rdi  i t  is  orga. ised md i ts pa. ing.  Benrstein,  in relat ion to rhe 1;rst  ofrhese
pr inciples,  c l l lss i f icar ion.  ident i l ies t rvo rypes oi  cur. iculdi  'col le. t ion codes'
where st.ong botr.ddr;es between Jondins dre present. and integrate,l .oJes
s'here weak bounrlaries are ln ev;de.ce.

Fosarty (1991) has idenrilieJ ten models of curriculunr nlresraridl an.l
tbese range from srrongly clasilied and strongly l]mred curricula, as h drc
tracllrional approach, to s'eai<ly classlEcd aod wcall,v framed or ncmorkcd
approachcs to curriculLrm planning. llrrNern fhe tivo cxrremcs - tradjtional
. tnd .etworkcd approa.hes she ident ines eighr odler to i . ts o.  rhe co.-
tiruum: .onnected, nested, sequenced. shxred, webl)ed, threaded, integrared
rnd immersed. Irogarq ( r99l) then provides in het l>ook't ta Mi,tll"/ t.har/:
Halt ta Inklrltt tht Cttlictl//, more deiail xbout drese diffe.ent atp.odchesl

I A Jidynotal tuftntlut herc thete are clear boundaries between tlic
rl;fferent subjecrs and dns rhis 6rst type cannot reav,nrblv be rhought of
as lntegratecl in any serse. Subje.r delinearhns arc clcat cut, thcy atc
r.ughr in scprrarc blo.ks on thc tinctable, thcy havc thcir osn formal
knorvledsc srnrcnrre, and .onrcnr is trrared a dis.i'ctive lod bekngins
to rhe specilic area.

2 A.a"tkdLrl&tt\ ht/,ireRren.e is made to othe
dre sought and suggest;ons rre made as to hor knowledge in anorher
donra;r can supplemenr and conrribure ro knowledge in rhe specilird

1 t\ *ttel arnzhat a disrincrnrn is made betrvccn gcncric skrlts and
spcciEc conrcnr. This form is only p.rrially inrcgratcd as rhc contcot of
rhc ubjccr area is still treatcd as spccific to a curriculum area; horvevcr,
v,nc common skills are idenritied which $oss rhe boundaries between
ilifta-renr conrcnr areas amd rhese dre taugh. {cross the cutriculum.

't A iutretLel &rticlth/r: here delibemtely pl.Inned topi.s are afa.ged to
b( r t rught r t  the same t ime so lhat .h i l . l ren movlng benveen di f ferent
sL,bj(ar dreas are tadshr the slme.on.ert alheit that reference is made to
i Jitfefe.r applicarnn and a different discipline iLr rwo or more diffcrcnt
, rrrtcxts. For exmrplc, srarisrlcal probabiljry ls raught in mrrhcmarics
i,rl in so(i{l scicncc .o rcinforcc thc lorning ofthc conccpt and to dlos
srr  r  l ,  r ls  ro L,rr lcnfur, l  how i t  can bc used i r  dr f lercDr contcx.s.

\ , \  \ l t / t , , /  utnr l t r t  r  p,r t tn l t  r , lnt  isr i ,osen whi(h hasa.uhberoi
, l , l i ' , , , ' i  1, , , t , , , , , ,y \ r r ,ur l { ' l i , r (h1s l i )nr  ( l i l lofnr sLLl) j . . r , l in i t l infs
.  r ,  t , , r ' r , ' , ,1 ' r '  I  r ,  !  l r , l r l l {  i  r ' r , r \ tnr  r \ , ' l  i l r '  r , i t ' ,

l ' ,
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"",ir*i:i,?:li:,:t*::".:li]til:i",,", s,ere never enough, indecd he

:""it *i:*" ;r: i,l'11 :1 ::r ::'"1 lr1 l:i- l;; ::,'l: ) i;
: :  ,1. . , " ; ; " : ;  ; ' '  , ; ; ; " - , ' .  

"  
I  "  

n '  " r  r  e)  I I '  "

lr*;;'ff :ir:: ta,ir::i*;1.'ln:l';;lll.',':llil:;ff lrili" :l I
;;r;l:,;::lt-::l,llrliill::iltil:::llilli,"l l;l;.i,1;,
, . , , ,1 

' , ' , f , , -  
1 ' , , , "1 'L '*"r  "" ' ' r  """"r1 

(rrrr ILr  r r r ' l ' r r r 's l r r r r { r r r" ' '

val;rl knowlcdgc, pcdagogy dellnes vhar courrs as thc valid ffansmissior
of knonledgc, and evaluation denDes sliar counts as a vaLid re.rlisation 01
knovlcclgc '  ( l lcrnste in.  l9 l l , t . . i8) . Inrelat ionrothccurt iculum,Bernstenr
is referring to the boundar! berseen varnrs coorcnts thrr delineate one ibrm
ofknorvlcdge lrom another. If fiere is r s.rohs degree oi insdlatioD betwedl
theh, then Bernsrein is hclincd rodcscril,e dre resulting currlculumas closcd.
lfthere is a veak degree ofinsulation, .hen the cDtr;culun can bc dcfircd as
ope. Iurther to rhis a.urficulun $4rich exh;birs a srrong degrcc ofinsulario.
can be called a collecrion rvpe, whereas a curriculum which displays the
opposite featurcs can be called an ;Dtegrared rype

For Bcrns.ei., what d;stinguisires a coll(tlon Irom an inregrateJ type of
curriculLrn is the sffength of the boundaics bctween the conrents. (llassi

liorion and liaming provide rhe mcans by which these crn be umlenttnd.
Bernsten is here referring ro rhe r(larionshjp l)etween cortents and not thc
contents thenxelves. Srrcng clasiGcation then relers ro acruriculum in whi.h
dre larious parrs ar. s.fongly insoltted l.om each orher. Wc* classjlicdtion
refen to a cuniculum whefe there is Neak insulatrcn bctrvcen the various
parts. Furrhernorc. classjli.arion refers to tbe srrucrLirc ofonc ol the message
sysrems, rhe curriculLrn. A second message sysr.m, Pcdasogy, is to be Lrnder
srood in rcrms ol irani.s and again this shoulcl be undentood not ;n terns of
the contcnt of the pedagogy in use but thc dcgree of insulation ber$eeo the
differcnr ti,rms; i. the cAse of pedagrgr', it rctirs to the relationship berqtcn
rhc rcacher and the learner. Thus Bcrnstcrn provitles us with a cLear dehnition
oflrami.g. k 'refes ro rhc clcgrcc ofconfuol teacher and Fupil posscss ovcr the

selection, organisirion and pacini{ r,fthe knowledge rransnirred and re.eived
in the per lagogical  rc lat iooship (Bernstenr.  1971, p.  t l ) .

In additnrn, rhcre is a furrher relat;onship nhi.h rlcrnsterr wishes to bring
ro our anenrion. This is the relationshry betwccn cvcrydav knowledge and
rht knowledge $,hich ;s rransmi.red in school as part ol the pedagogical
cxchangc. Again. this can be undcrstood as eirher sftongly or weakly frtmcd,
dcFcndins .,n the degree ofinsdarion bctween the t\ro coDrenrs. Thc v.rlous

srrenstlrs ol the code io rclarlor to classillcation anrl framing may vary
iDdrpende.t l r 'ofeach orhcr,  so a curr i .u lun may be strongly c lassrhed, vet
rvetkly franred; or ir may bc uerkly classiGed and strongly framed. lurdrer-
mrre. framing, benrg defined in terms oi selecrlon, orgmlsation an.l Picing,
nrrv vary bers'cel thcsr thrce sub-elenrens. Thus pcdagogy mar be ltronglv
or;rrnised bur rvcakly paced. However, rlie id.nrlhcation of these Pedagogic
l,irnrs can bc misleading. A type of pe.lagogl Nhich or the surface allows
,,r)sk1$able li.ence lor rhe pupil in rhc develofment of rhe knos4cdgc sub-
\rr rii! in reilit) be strongly framcd, beouse the teacher ]s highly skilled ]n
,Li , , r i r8 l r t rw(A frrrm hcr pupi ls dr i r r  a.e.ommensurare wr.h tbat  was
rrrr ,  r r l ' l  I r  r l r  1, , \ r  t i l i ( .  Tl )c f ' , f i l  is  beiDg led to cc.r . in conclusions elen
r l , , r r1 l ' , ,  r l , ,  

' , ,1. , , ,  
, l , rs * ,n,1( l  r fut  b i  Lonst i tut iL l  as r  f f rnsmissio.  torm
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Classilication is an easier loror o unrlertard since rr refcrs to the boundaries

r'".*""'..r".'* .r.,-i.ulLrm cootcnt Trvo poirts need to be madc 6out it

Frrst, lr Dro.luces a slrbjecr lolalrv {moni{st rcd'h'6 and drus strong bound
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th.t i. ,*tin,t-l; anci indectl, rhc relitionshiP bciween claxillcation ancL

i.""r"s r..r'. r."". *'dersranding tlie 
'l;ffcrenr 

rlpes o1 
'urri'ulum 

iornrs

--1,  
i .  r . - .  a- .  Bensreios del in i r ion of  l rdmhs is mislc.rdirs not\rrh-

stan.linr his note rhat rhe lur rs Parrs of tlre trantng deltce can 
'ary
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*hcr. Artaclins thc strenstli oi a fftme ro thr conrrol
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Knowledge sYstems

l hc thir.l are?r of con(ern 6r Bdnsrct| (1996) rclarts to e wav koowledge-

r rorsuucterl. He (le\etopeJ i set ofcategories t'' 'Lcljneare 
Jiffcrenr r)les ol
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"r .  
i " ' . . ;S"a by Berostein (1996. Pp l r0 l )  is :  thc lbrm of  knowledgc

,'""riu.upir+,r'^ evoydal, oral or commona'Dse knowlcdse h!hi'hl has
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.v.ry n.s ipproa.h bccomes a so.iil sccr Nhicli lmme
cliatcly dcfines thc naturc of rhc *bject bv rc dtfin;ng whar ls ro bc
rdm,ttcd, aod irhat rs bcond rhc pa1c, so drat sith cvcn ncw rpproach
thc ubjcct almost starts from scratch.

(uernsrein,  l9 l l .  p.  l6r)

\a/hereas this t l te or 'kno\ ' ledge lbnn is .o. .ef l ret l  wi th internl l i tv  the
.elations bet\!een the F.ts 01 rhe dis..,urse that are;nlernal to itsell Bernsrein
delelops a t.rfther relarion \rhi.h artenrtls ro..rnrect ir .o rhe empirical sorl.l

gmmniari.allrv Som. knorvlcdgc bascs thcn havc a wcal caplciry ro gcncratc
cDpncal .o.klircs (.\{(xrc an.l Nlullcr, -1002) and dickfok a wcal crpacirv
to progrcss as a form o1 krowlcclgc; r'hcrcas othcrs havc a stroog rclationshrp
rvith tirc cmpirictl rvorlLl. havc clcvcloprd a strons lansuasc 10. coflhfmrrs or
discorlirming theory, ard therefire have a greatet cafa.ity fi,r nrosres\lnr.

This rpproa.h b) Bernstein is leri diflirent f..nr drat rdotted b! Hirst
aDJ rhe loLDdarional isrs.  For then. rhe issue of .urr ; .u lum ;s dominare. l
bv rhe ques. io.  of  LnoderJge. Chi ld.ens J; t ferent ia l  abi l i t i  .o a.cess rhar
knowleJge car be explaireJ eitller bv dre difterenr .apaciries rhose {llfferenr
chil(irco harc (lnnarc abllirics)i or by tlic diffcrcnt currlcula diffcrcnt typcs
of cli,ldrcn arc exgxrd to (suu.rLual aranscncnrt: of by dr. diffcrcnr pcrsonal
disposirioDs rhar fhcy h.!c acquftd (i.c. imncdiar. as opposcd ro dctcrrcd
gratificarion rfairs). For Bcrnsrcin, thc ,ssuc ol diflcrcntial acccs to rhc
cur lculum l ics wrth thc di l icrcnt  abr l i t ,cs and inc|nat ions thosc chi ldrcr
hrve to re.ognise 1.d realise the rules thlt constitute the pedAgog;c Jis.ourse
the) dre conlronted with in schools.

' lhe issue rha. we are rhen;mDeJiate\ 'corfronred wirh;s rbe srarus ard
consr itllr io. of those rules. I I Beros renr is nrerelr ske tchnrg our a metr dieory
r) .onrexrualse rlie speciEc rules foruicl in speclfic schools, ancl thcsc spcciEc
mlcs arc diEcrcntlr'constrtutcd in diilcrcot rhools, both acrual and possiblc
,tr,cs, rhcl rhc sdc rclativist ancl contextualiscd dcscriptiotr app|cs to bot|
rhc sptc,lic rcalisrtion ot d,osc iults lnd to the seneral thcorrtical framovork
, l (  ! r l ( )pf  . l  by l lerdstein.

l r  is  r ls( ,  inpoftant not ro lose sight ol  the degree ro i lh ich rhe.on.enrs ot
r l r t  r  LLrr i r  r r lum rnJ rvpe ol  k.owleJge rhar undert ins ; r  lcrual ly shate dre
\ t !1 i l l (  ( r l ,sr t ion rn. l  recogni( ion rules in operar;on io speclAc serr in.gs.  As
Srr rli,n,n li,r\ srglr.sred, perlagogic forms wliich srress inqulrv based modes
{'1 r(,1 i\,,r r{f r r.( uir(lcfpinncd by a clilfcrcnt conccpror ofkno*1cdgc, rvhat rt
, , I i \ , \ r ! , , i  ,1,r1 l l * , t  on bc used, l iom knowltdsc r ich rs bct ter  exf f tsscd
r l r , r ryh, l , , l . r r , , , i , ! l (s( , i rcr l isar io.  A l i r rhcr ln l luencc o.  the advctcacy of
$. i r  l { ,  , , i i (  i , ,  1, . , \  ( . ,11( ld,  , i r r8r l td.ode N$ rhe edr ly $,ork ot  the Russian

t" \ , l r , l , '1 , . r  Lt \  Vfrrrsf . t  r r r l  in t i f t i . t r l i rh is lo.at ing o1 learnins in rhe

li


