
Chapter 2

Behavioural  object ives
and W. J.  Popham

tti tlls A, Erdl,ari.,! G|ihtra*: A Set 4 Ptuniul G"ide/i,6 fur th E./"tat)nal
tauldt,rr ( t9,12),W. J. Pophml a$ucs strorgly for a behavioutal ob jectives

nbdcl ofteaching and iearnins, an dpproach rhat has hrd a consjderable influ

focc on rhe field ofcdrricullrm, culriinating ln rhe clcvcloPment of a nationaj
( urriculum ;n the Uolred Kingdonr in rhe 1990s.nd similar Policy iniriarivcs

r\rnd the !vorL.l. Though cducatiooal theorisrs such as PoPham embraced
r tcchnicisr moclet ofcuri.ulun inherenr in rhc specidcatioo of behavio!ral
objccrives. orher curricuium theorlsrs asso.iated with thls approach afSued
l(, weaker versions. Rxlph lyler (19t0), f;r exrmple. argued rhar specity-

i'rB (,bjecrilcs was the only logicai way ofdetermining learning cxPeriences.

lkrwever, hc did nor subscribe to the vicw that they could bc broken down
I'r(, rhousands ol detailed educational sub-purposes, bc(ausc he lelt tlrat rhis

$(tr,1,1 urne.essarily resrricr rhe tex.her, and ovefwhclm their capacitv ro use

'l l)c ririonale for dcvcloping this type ofcurricuiunr rnodel was ro provide
,lrrrity ofpurpose whcrc none previottsly exisrecl:

'll( nrator advanrages of $.h objectives is tlut dley promote ir$elsed
( lirrry rcsard;ng educarion.l inrenrs, whereas vague and unmeasurable
o|prves yield consirlerablc ambiguity and. as a cooscqucnce, the pos

rrl,ilrr y rn nrrny interprerarions not only ofwhat the objcctive means trur,

l!1lll's n)or. ;nrln)rrantl1, whether it hc been accomplished.
(Popham, 1972, p.  J1)

l l , . l lv , ,n,rr l  , ' l ) l ( ( r ivcs.  for  Popham. thercforc have a number of fearurcs.

l i r , \ r ,  r lnr  l r iv(  ro l ) (  unanlbiauolrs l l  sratcd so that rhey providc cxPl 'c i t

'h\( , , t ' r , r , \  
( ,1 rh l ,c[avrtrs rvhicb should occur af ter  insrrucr ion has oken

1,1( r  I  l r r ,  l r  havrrrrn f tnhcrnrcrc have to be srated so rhat any group of

I r ' f t , r r r r l r l ,  , r l 's | rvrn w(rr l , l  r ! fc(  r l r r t  the indiv idual  conccrred has shown
rlr  r r r r  1rrr ,  r l r r l , l ,  r , l  ; r  11, ' r r r r r rF r l l (1r .  Sccond, thosc bchav iou rs hare to refer
r ' .  r ln l , , i  r r  r  r i , , l  rht  t l r r  t r  r r  l ( t . ' l  l t r  r ( i (  l t  f  n i iy , l fv,n '  \ysL.rns ot  ! rsrru(-
I r ' r , \ l r f  l ,  L i , r l i r r ! lv , \ I rv, , , , , r r i lu^v.v.r . , i  r l ly , l r r r r  lor l t , r thcr lcsrrct l
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an.r D'e+Feci6e.r l,ehx{io'$ jn redners' trien trrev ca*':b'coll'l'le:i-l::::l:

ii';.'ii,.i'"* r'"r."-"".' srreurd bc expressed so tilj:i:"::l"l: fi:: 
'';:'Ii:i :i.i,iliiff .;;L;.;;"ilt'v IIc'[herelb*roposes'[har: rhe

",i".".;.""r "",'r.*".'f .,'r.l ."*:T'1-:;,:ii:;:Jiff :i:::[::;:;
whr.h Provid. e{Pli.1t dcscriPtnns 01 

'he 
posl

narrative form ot Buutlf, the epi. tenth cenrury poem. The behavn,ural

objectire can be exptrscd cither as the irlenrification of three elemens rhar

.haracterise rhe eplc form n ltnu f,or as thtee clcmenrs lhat chancrerisc tht

epic form. Indrccl, hc argucs that the mosr.ortcntious issue s'irh regd.l ro
$e formutarion of behavioural obje.rivcs 6 the degree ro whi.h rhcy sh.,uld
be exprcsscd as specilic instarces orgcncral statemen6. Pophams srtictLrres do

not rult out the possibility of exprcssrng su.h inrrru.ri{rnat obiec.'ves as

relating to particular expressnrns of literary forms or rhe fofm itselt, and rhe

assumprjon rhat is being made by h1m is thdt the torm is a rclarively unam
bisuous and accepred ir.n ot knowledge.lhe disrnr(t1on that he makes rhcn
is betu'een content gcneralin and test iteni equrvalerce and rhus liis fourth
proposition el1ows 1or somc measure ofgenerJity: The educational evaluator

should losrcr rhc usc of mcas u.rble objec rives whi(h possess conteor sentnlit!
rarlrer rlian rcsr itch equivdlence (1972, p. .10). In ft.r, Pophd P.ovides n.,

guidancetbrdeternining wherher objcctives shoulJ be spe.ilic orseneral, trut
*rggsts only that inrructors mav prcler to 

"ork 
at r lcvcl ofseneralitv and

.hus rhis sh.,uld nor be ruled our.
Popl,trm nukes a fudier susscstion to the efect rhat bchavioural objectives

should tlke accouD. ofp.oliciency levels ofperforndli.e, nnd thar rhey shoul.]
refer to eitber thc individual learner or rhe class as a whole. {)b;cctivcs
thereiore can bc fornrlated so that they are onlv Pdrtiall! achieve.L, bur rhls

does nor ru1e out the,r usefi,lness as curriculum tools. ln line eirh rhc sencral
thust of Pophams arsument, the suggcstion is that a Propor.ion of th(
objcctlvccan lt achieveJ, whetherby thc tndividual or rhe chss. Theobiect;ve
hrs rhcrct'ore bee. met if nine our of tcn memben of rhe cl.ss can terlorm in

. wry rhat srt;rUes rhe cfireri.. Hc is e!uilocal about how these proportions

slrrld be 
"orked 

out, and in thc cnd lcaves it to wlse judscment, thoush he

cxprcsres this Dor lD .efns ot plitical imperarivcs or drilers bur in rerms
,)l irsighrfuL appraisal as to how learners sliould Perfc,rm, taking niro a.counr
llrh thtir prcvrous periirnrance and how drcy compare to otlier irdivrdual
rrrl r.ri rchtcLl sroups. Thus Popham s lifrh injunction is rhar: P.io. ro the
rrrrrr l r r ron oi  the inst .uct iooal  r rea.mcn. edu.dt ional  evaluarors should

' r Ic 
ro cstr l , l ish minimal pfo6.]crcy levcls lbr  i rxtLuct lonal  object ives

I ' , r t ,1, i , , ,  1, . rhfr  suggesrs that  eduor ional  ob1ecr ivcs nccd to be disag

1r, , .1r . r r , .1 r , ror l r r rs to rhe rvpcs of  behavioLrn thar thcy were designe. l  t { )

;r,rI.r, l),,nirg rn Blooms Taxan0ry ol Eheattundl Obl$itt: \|ith rctattl
l { '  , , , r r  r i r t r  ( l j l , r 'n rrd Krnrh$ohl ,  1956)and Kn wohl!  Tdxnon) i t \
r '1. , , i ' rL, , , r l t r , ,1 l i ( r i ! ( ,1,)nl in(KrarhFohl . t , r / . ,  1961),  Popham atsucs thrt
, ' , r ' , ,1, , , r I r . , l , r '  shrr l , l  Lrst  these to dcveLop their  l is ts of  bchavioural
, ,1,r , , , ' \ , r  l l , , { , r \ tns,) l l i , r ( r r iv i \ i tu i l l rnr i l ied: thecogni t ivc, thcaf l ic t i re
L, '1 i l r  .1 i { , i , r , i r  ' l l r "  L tLIrr  . r r  l , r r len Jout inf t r  s ix cogn,dle
,1, , , ' , ' , , .  i l , ! ,s l , , l | ,  , , , , , ' t , , ,1, ,  ' , , , i r ,  ,Lt , t , l i ( r r i ( r i ,  r t , i lvsLs,  s!nthesis an. l
,1L i , i , '  

" )  
r  ,  \  ,  .  ,  I  i  ,  ,  i  r  1 ,  ,  |  | | |  

' ' | | . I r ,  
,  r . r r ' , r  r , ' t ' r r1,rrr t -vr l r r r r , t , , , tg i r l i r i ,U

" Tili::'.,i'"'#;i,;il;.T,:: i:. :::T,l*:ru*:;j';:i,*,H:T:.,i,'JUi$'L:.il[.i:,i:'Jl']i.ixillil.,iTi.i'iii;.;.",1'm.f.rdd*'Icfsrheric

:,:tffii H. lirJilr:;:-fi '.:'li:"i'1il"i'.':',lli i:!:il:,r".{
;ti*'l* :n*rli.i,illi:i:,i*i.lliilliii li'l: ::'i:",'il:: ;*':i::
-'lillli,'i:i'11'?.'3*. ii'].*,., u*,*.n'., of unmeru.bh sdrs ror

nl:i:i*ffilr::: 5 ;'i:Tii:,':il*1;,f i:.'"1iilllllilll ii:Ti:;:::
Vrhile ftcognising rhar non-measurable goals will bc oflimtted ust tbr his

l*l i:ri1*: j::*:l:",':i':lj,ifi :il:T.H:;:::':: :i$:':l:
,'il'^p--* r,* 

-""n'lv 
unasstssrble objccrive' 

(rU,r, n. ,r,

r, shourd be no,ed rrcre,ha, Pophamquarines rirs a;::::il:,jj_::j:,:ii:i1",lli
gonls Nirh dle strggcstion rhAt thougrl 

'ofrel

''J:":lii:.lT:::",'ca,es,hc .rr$e,cn"s b"wcen measurablc ancr non

.""ii'.'r'i" *."r,it.r""'lns a distin(th' bctwcen selecting fron alternau'es

il*:T."'Hil t*,1;i::: ;:llr::::i:,i;ii::T,5:*:l*."'l;
rili*l:;'*1ti";t'"1':"::-l;:ii:iil',,,,.;: ilr:.",il t;; T#
:;li::: jil :.i.:Tj?f ffi.:":;ji llJ,lii;';,';;.;;""' u g'-p ui I'ag"'

..:,ll t*** ;,",n iii i'ili;i,,.H1il:::*$n"*l*;
ro de,crn,ine, and.rsrce aT.T:i:i-,"i::" 

;,h.;, ;;;i ","i 
J;.a p-p,;.." ;"

:"1'i":i'::'ii::':Tlli ;iillli.l'1lili".l';'. ;.c,,n,na1 ei'a'Iua'ror mus'r
.  ; l  i ' |n ' :  n 'n ' |  i r "u" i  ' : " 'sr i 'nn 

" ' i '

i i ; , l '  .  l  ; )  l  l l ' i r i i  r : "1, , , , , . , ' '
; i  ; "  1 ; i ;  ; , , , ; , ' , , ' , ' , , , ' t ' i " '  t  

"" ' r r  
r"  r r r  i  r " r ' l ' r  "  

r ' r ' r r r r r r r r ' l r '
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and cbar.cre risirs bv a vrrlt or varue omPLd) rd tr'l:]:'.i"ll""j::i.}L::]: acti!;ties are .lcsigned to be open ro n number of inrerPrctations, dnd thus

within rhe srrlcr bc,unddr;es ofa bcharioural oh,jectives model these volild

hrve to be cxcluded. It is clear hcrc that the model lits bener cenain typcs

ol acrivirics rhan othe6i an.L rhus ro j..lu.ie a1l vorrhwbile act;v;ries 
'ill

necessarily rnvolve e dlstortior or packaging ofsomc ol them to 6r $e mocltl

Examples of these miaht include the morc cxPressive objecrivcs of dre

There is a lurther problcm with rhe aroniscd model of knonlcdge drat is

bcins proposed. A bjcct or d,scipline is broke,, down hro its constituenr
parts $tlich are .hcn cxp.ersed in rcrms of behdviouril obiccrivcs Since this

rill corsisr ofDore and le* dif6cult operat;ons for rhe srudcrt toaccess, somc

orJer of these object ives has to bc csmblished. and rhis ordcr ..,nr P.ises gencral

prhciples llr prosression rhrouth a s$ie.r. In oatbeniatics for examplc,

rhs mighr consist of logically prior c,perations being nught vhicb rhc sru.l(nt

nccds tc, be able rc do bcfore they caD prc.ccd to higher levei oFc|il.ions.

The complet;on of onc particular rype of rlsk entails masrery of a number

ofmathematical operatrons that tre.ede ir. The one.annor bePcdornred w;rh

our lhe orher, and rh$ is d l(a;cll {'av of understAn.ling progrcss;o. withi.

However,. distinct;oD can be draso bemeen rlisciplinary knolvledse aDd

peJagogic knorvledge, rvhere this is understood as bcing beueen those logictl

ronnectn,ns and relations bervecn differenr irens of knolledge and thc

optimiur rvay childrer actuallv lcarn (the enactmeot ol pedagogic knovledge);

rncl thcsc two ways ofordcr$s a disciplnary form ofknowlerlge may conltict

In rhf lirst case a belicf in logos is essenrial to sustlin the character ot the

usument, and ]n rhc secood case, a beliefhds to be susialDed rhat chere is an

,,pr inum way by which chi ldreD should prog.ess through a discipl inary

srructLLre. Il hos'cvcr, neither a beti.f in losos nor a bclicl in an oprimum
wry ofprcgkssing through a disciplioe can be s sralncd, rhen ProsressioD Jl

ir is currcrtly understood ls mcrch con ventional. Ii it is rnerely con\tnrional,

rlior rr is open to belng changed because ir has no ajristorical wrrrant A

l! ]lvrrrurtl oblectives moclcl rvith its atomistic implicdrions impiies some

I rr r,l loricil ordering bc$'een the d;tferenr irems, and this ignorcs rhe No
,,rh r  t r )s\ iL) i l ; t ; .s  rcfcrrcd to above: an opt imum or ranual  dcvelopmenral

1r,r ,ss oi  l t r rn ing and a. . ,nvenr ional  ordcr ing wi thout aoy foundat ion in

, . , r | l  I  l ( ) ] r i {  ( t r  tsv.holo.qy.
l ) , , j i , r (L ' ) f i i l l , r ( | i r ic , , fbehav(NraLobjec. i les,arguesthatthereisnoclear

,  r r r r r  r r , r r  l l  r  wtt l  t t  t  l i ins these i .omlsed lorms ofLnowLedge end nrculcat

rr / r  r r r rcL|r , rLrL vrnrrcs which may l t  an inporrant goal  for  d ie educaror '
' t l r  r !Ar , , t , t ' , { , t , r i r ( t  * , ryol  i r ru lQt ing in te l lec rual  v i r tues su.b rs rcspec for

rrLLr l r . , rLrrr  r l  . , t , t , r i , i r ! ) r  i , r l  r l !  l ik(  is  rhrough processes and methods
*lr , l r  1, , rhr  r  lL.  r  r l r  l ' l rv l , r rh l0bt( l r ivc\mi, , l t ' lof teachi .gandlearn;Dg.

I  ) , , f rx l , r  r l r  r  ,  L! \ r , , , is  $ l !  rh I  r  l r  l r 'Lr i r r r r r l  ( t r jc( . iv t  necesar; l ,v
, , , r  | | | .s . , I l , r , , r  r l  i , , . , , , 'L |x i r \ , | , l ' ,1, ,  i , , r r r ' ! , i ,J , , r r ( , ,  l l t lx) inrs.o

H il,;i'.i",;l,l ;';-'r ;,'ti;, .;li :l:':;;:: ;;;:;:
iri,;;, "l;i:;n": ii:, lrrrl :'il il" l; ,1 I I ;l ":l ;;' 'll: :

-iift x*r''x:lii::*[:fu 1".,--]:]Tri'.,:".'*
::':lffi li':i::,'"'.f i": *.'j,'.iil.:;tl:L:'Tffi '::;"i 

"ir""'* "r ''a'
;b iect ives (  1912, P. t0)

I "v,i*:t[i:lr:':i':::'::';:r"J."";;.r 
rii:::iil::':]r:'i:]:

1,, ;;ll:i:.,Ir; :'ll,:i:t' *1,,'1,, t. :"r:i: :r' .:' "'":l' I il
:l :ilil "i:. ; T ; ;L,l ii: I :,,:::::r:1';" i':::'. ll'"1 l;''
separation olneans and tn'ls in the s'!s"m

An epistemological  cr i t iqu€ of the model

l,.l'itr.:."1":ll"i:;:il:::l ill:.;:"::Jr"l:.'i,li*:r":+ i::11
[r*:';lx:*.':,'u]i".ill;;"::1,*i:T::;'#":Tr:h
ffi ,:T: :?:1;J;:l'1"'."ii::";i'l'iiT:'#;; :;;'j;"' p"rfni'"'li'e

'Ihus while Lrnderstaorls , apprecirnes ' 
learns and the like a'e perre'trv

rxt ;:f :'*# ?i*".1 hru:lt' :r:n:i;'i::il:I :'":;ll::i
verbs that are not open to mis-inrerpreurron

r ,Fr^ "r , - ( , , - - ,  i , , "  i ' ,h"  i '  " . ;1 ' l l ' r l -1 i" . . ; , ' ,1; : . i , , " : i l :
. l , ' ; i l ; ' ; : , : : ; " : , i . :1 i l  l l ,  : : , ; . ;1""" , ,n\ ' ' ,h- '  ^ ' ' '  ^ ' |  urn

i:r*i:u::,""Y.l*::::'l ;:r ::;:;$.'lliJi'''T:iil""":'i..5
!:I#l**..:;l''f,ffi "ii'$:f!':.i'*i:litf,:,''l,*ir;
' r . , , , ' rml"r i l  h ' !  "  

r r  " i  l  l r '  rc '  r r

llii:llfilil lll,lll ;i:'l::ll:lil'1'lil'i'-:i'Iill:'[]lill'rilli.,lrl'l'illll ll
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d'q rr"  rL l in, i r ' "  l \J( lnrrr ' r ' l r '  l ' r ' r ' r i  rL!  "  1 ' l

; ; ; ,  ;  : ; ; ; ; "  
' "4 ' ""  - ' -  

, " ' ,  "  
,1 ' ,  1-  ' '  " " r  '  

v  ' r  " 'en 
nrr"

, rnrgu,ro. i .L1rme'r  r1r  ' l 'eo 'h ' \ r  ' r - l  r '  ' '^  l ' , ' 'L_n|"r l " r_ '  1

b| i .  
'nJi . , ' , ' r .  

In, .n, l , r ' " '  r rm'  r rnn r '  s  r  
""r l '  

b i  -L l (JL'r ' r "J l

"1,-.r.1'- 
the stiPuhtnn ihi; a s'cll-li)rlned srircmenr ofob)ecri'es

rn"r. 
-*"i. - 

i.a;*.],D of rhe erj'lenct rhat $url(l bc reqlrlre'l to vcrilv

rhether or not i r  has been ful l i l led (198u, p 6r) '

Howeve.. though lhis requiremcnt was specilied in rhc orginal nodel' r

-Jii"a """-Jo '.ilr 
roskallv .oherenr. iodeed' t modi6cd vesion could

L' . reur, l r ' , r rJ '  r r ' ,11'rr ' "  moJ'  vn'nr '  I  k 'er*e ' In ' ' r ' '

: " ' ; , r , '  ,  
" 'un, , .1bl \  

q(d 'Fncr nh'r  l ' '  rn" ' r " r r rn \ r ' r r  
' '

,"*i.. i .* ;. i' .**r'. 
"nd 

whar is lcarned l'he OFSTTD modcl in rhe UK

".* . ' ; " , r  
ot  ,n ' . ' t t ' . ,  ' r r  

r r ' \ "1" '  r  r rJ ' '  '  
(  l ' i l i  |  

' *F\u\
o.- ' r ' 'n^ . ,  n ' .  'ndh'  'J  

r '  n ' r '  J"hr\ i 'ur ' ' r  ' ' r \  "n" 'en m'\rnl

-" ; . . . " - , "  
d. ,o \vr ," ' r , r '  

' -  
, "  "h, '  

cFr l t  
" t '  

m'  r  "  '  I  o ' !  " . . : f  o l

r ' . " , .1 rr .  pr ' rnCL'  r t  ebuJl  s r" l r '  hnul  r tu ' i r_

.i.i. 
'"rj"..i 

a* r,.r.;vioural oiicctivcs mocler s'o!'rd seem to exchde thc

i ; ; ; ; " '  , . ,  
'd "  "  "b, . , , \ ' 'orr  

eJ ' r ' r ' r . rnr  l " l ru5 tmn.rb) ' 'mc

; ; ; , ; :  ; ; -  i i . , ,  " - ' , r , ,  
d, . f r . \ ' . ' , , 'ur t r . '  an r ' 'err-* t ' ,  p"rF'  r
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, ,  hr  . r r  ,  u . 'n he r3 :  r ' l  e r ' ' r  rh(  'F '  ! r  rnJhfdJ"d L!r$rr t  r r r ' ' r

'..Jr,." 
*piary.."i-. 

- 
tt'" behirjours spe'illed jn rhe evaluarlon

proto.ol.
There rs a further conseqtrcnce: a beh'\'ioural obiectivcs model in its mosr

J.;" i".-."',.P".'fv rhose tvpes of objectires rhar conlrn 
'o 

the modcr

",'i 
*a.4" .r,*" a'p.ires that do nor' And rrs I have nrsscsred' rhis means

.1,. .1. .S1...i""' .. p"rposes oia curriculun md thc relarive Priorlrv that

, ; ' . "  : . "  
'  

nr  r  rn Jrr . r , (J o '  o)  
' I  

r : """  'hJ -  'o i ' ' \

. . :  
- " . " ' , "  
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' "
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. " . ' r . " ' - r ' .  " . '  
\ \ , r ' ( r rh ' \ ' -n l ' "  le ' l 'J ' r  nder"I  rh" ' ' '

use Dunnes rcrm, ther can bc practicallv leri'ied l halc aLrcadl suggcste'L

,r'". ,r." a';".,*. .t.-.ierv is rhey irc extressed in a school 
'urrlculum 

do

",,. "r-"* 
."f.. ,L" *-" tbrm l hrt is some of rhcse oblectires can be bettel

i,,,mrJ 
"".r,r. 

,r" 
-odel 

proposeJ bv behariounl objecrirrsrs rhrn others
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Stenhousc (t9lt) in hr semrl"llroak, A" Int,r.l,itt'n L,t Ctttttlut Rewteh

d,l Ddd4) t, ot:tes othcr obiect;ons to rhc bchdvioural objc.rives fonn of

knowleclgc. The fiat ofthesc objections is rhit tfivirl learnins behavjou.s nay

be prioritisrd 'rt rhe expcnse of more impoftant outcones bccause tbey are

cis ier  ro operar ional lse.  As Stenholrsc pojnts out.  th.  say rh1! object ionis

framrd can ooly bc resolved by empirical investigi.ion. Howeler, rhefc b a

norc prolound point at issue, shich is no. dire.rly addrcssed bl' tbe {.y rhis

obje.tion ;s ftamcd, and this is rhar ccftai. tytes ofobjcctives can be tumed

ii behavioulal objc.tives tenN (\!c nlay tbeo wanr io.all rhem I'ivial, but

thar is a clillcrcnt argumenr), whereds orher rlPcs of ob;ecrivcs cantrot be so

inmed. Thus concern for rhc spiritual weli bcing ofpuP;ls niay bc an entirely

legirimarc asp;ra.ior frrr a cuticulum makcr, but Jerermimos rvhether .t

rhe cnd ofrr.ou6e oi rcachn,s this has bccD a.hieved is morc dillicuk. Ir this

paricular case, it cao only be framerl $ a guiding Priociplc and not as r s.arc

ofbehariour thar can be idenr;6ed afrcr tlre erent, hoscvtr Ions dher rhc cvert

ar fitemtr is Dadc to ident;ty ir. Ho\vever, rhere is a firrther parr of thc argu-

nent thar s'e nccd to adJress: gllcD rir.rr it is easicr ro cxPress som. objtctrves

in behavrual tcrms anJ rhat th6t te.d ro be a. a lo\r level. rheD rhcse will

be prioririscd ar rhe expensc of hisher level objc.tiles sllply bccause the

laner cannot be exprescd in sinrtle ;denrlfiable terns So, rf a behaviouraL

objectivcs model rs adoptcd and there ]s prcssure on teachers ro rca.h to those

objecrivrs at can be mcdsured in relir;vcly sinrPle eays, thcn .hese will bc

prioritised at the expcnsc of drose objcctivcs which cinoor be so measurc.l

This is an argument drat can be testcd enpirically. Galton et al (2OOi)

dnd Cllton and }lacBeath (2002) suggest rhr. a dcliberate narrowing oi

rhe p.imary school curriculum lias occurerl in thc UK s;nce rhe mi.l i980s

in response ro thc inrposir ion by pol icy 'makers ofa behav;ouLal  object ives

trrriculum modcl, so thar rhc ahool in general achieves a berrcr posjtion rn

rht lcaguc nble (in which schools' ananrmcnts in relatioo r{, sPccilied targers

rrc compated) wi th conscqucnt lo$es ln. fot iv i ty !n. l  morivat jon.

t)unnc m.rkes a turthef point about sucb r sPec;6carlon. A behavioural
,,1'jf.f!c hrs to bc s'firtcn rt a genenl enough level so that ar LLnequirocal

lrr,lscnrcrt can bc made as to whe.hcr jt hxs been m... Thi\ tresuni€s rhar

r l l  t ,k ] t r fnrcrr  bciDs m.r. le s deloid of .oniext .  rs consjderat ion of  context

rrr.ry rrr rllorv t|c bthariour beng assessed to bc unequivocally dercrmmed
' l l t r  Lrurrr l j f  usc. l  in the f r?rming ofdre objec. ive therefore has ro be ol

.  r l  hrr t  Lsr r l ru i ( .  $hi .h n. .ns that  the l?rngu.sc j tsel fhas been str iPPed
, '1 ,L I  r l , ,N f l ( . r r rs thrr .c lcr  to coorexr.  ln short ,  rbe l inguase has to

l"  , l , . , r , rcrrrrr l iscr l :  \ \ ' l r r t  nrrrst  be ovcrconc, l ike!r ;se.  is  iny bounde, lness
l , f  t , . , , r ,1,1. , f , , , l l | . \ r \  ihr  ( t r i ! i r in.qo.( tuAl i ty;ngftrbcdonebyusersof

r  l , ' r  1. , r , | , r . , f  r i r ,1,  1,  I i l , , ,  r ( '  i  t , r ' r i ,  uIr  ( ) . tcxr in \ rh ich j t  is  used (Dunnc,
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Del iver ing the curr iculum
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unexpe.ted insirucronal opporru.ities. As Stenlioltsc notes. this.an ool) be

tested empiri.ally. bur irwould seen lo,!.;cal ro sLlggcst tbat teAches .o.s.i{r6

ofthe neerl to mcer thr rcguirements ofpre spccilicd soals will delibemrch
f.rgo orher opporrumties fbr learning evcn if thcy can see some ben.6r fof
rheir s.ud.nrs. Howeler, intlicir wirhin rhis argunent is a turthcr normative
quesrion. and rhis is $hether it is appropriate tbr the reacher ro lorgo such
learnnrg oppomunities, especiallv whcn thcv are also conceflied to nap tht pre-

pecilicd curriculum to the devclopmcntal patterns of dreir studcnru as thev

Srenh.,use argues rhat drc teacher shoul,l be conccmcd not only wirh

srode.t!' beha!;oufal .hanscs. but rlso sirb {l.lcr issue! su.h as dre edlicil

dimens;oD ofdleif b.haviour, unexpected ourconcs ofadopting a rlgicL bchavi

ourdl objecrives rcglmc, xnd the.onsequen.cs ot rhei. behrviour oo oficf
*akeholdcrs rch as pare.ts. r'his arguncnr assu.les thar enLls in.l mtans.an
be clearlv scparated. and rhar the efli.icnr dtlivery of behavoural oblectives
can bc actr icvtd s i thout rhe teachcr paying rni  arreornrn ro unexfe. ted
conscqucnccs. A chiLJ can be forccrl to l m something ?rnd.locs so etle.tively:
howcvcr, the merns enrployecl bl which the chill lcans nar hrre futnre

constquen.es borh fof dicmc p$sons.rnd lor rbe subscqucrt absorPtion ot rliar

krc,\!ledse, whi.h niay rn thc end be hrmful to that cl,ilcl.
Ste.house ttrriier suggests thrt a behavioural obiccoles model leries .hc

rra.her thar degrc. of indcpendence from exrcrnal bodies lnd ;D Parricul.f
tiom govemmenrs rbar is deeded if a free so(icry is to lt susranecl and if r
roly e,lucarccl societl is to be cLevclopcd. ror eumPle, he argucs thar:
'th*rums carnor lt llettere,l exccpr rhrousl rhe agency oftcachcrs: tochers
mus bc cr i t lcs of  work in curr lculum not doci le age.rs (srcnhouse, l9 l t ,

t'. lt). Srcahouse's obie.rnns rcst or a pfticulrr moJel ofhoiv tcachers shoulr
bclrrvc,  rvhich is fu ldamcntdLy rn .onl l i . t  s i rh govcrnnenral  not ions of

I ' r (ncssi(ni l ism. For Sr.nhoust,  t |ere can be no propcr cuf f iculum develop
,,,(',r wilh.,ur rhe acrivc cntagcment ofthe reachcr The tercher sholrid not bc
| , ,  r l (  r \ r ,xtr l  is  r  r .c l in ic ian,  whole role is ro del l lcr  a pre-speci l red curr iculum:

lJrs i (d1ly,  rhc olr jc( t i !es lptroacl i  is  rn artcmpt to inprove practrcc by
f, rrsing i la, in rltut eiJs. Even ifir \rc.e logicall! iusritrablc in .crms

,, i  rx,s l ( ( lsc rndi t isDor rhcr.  is  !sood ctrse ior  c la in i ing rhtr  t is
rrir rI wry n) L trole fracri.c \Vc do ro. reach feople to iumP hisher
1, , ,  {  r  L, , r  r  lx  l l r  h isher,  bur bt  cnabl ins them to cr i r i . isc fhcir  t .ese.r
1".r i . r : , , r r  t .  l r  rs j , r ) rcss f i rer ;  whi .h heb rhc tcachtr  ro l )et ter  h;s [ ' ; ]
L '  r r r r r rLr l  

(srenhouse. 1911, p.  i lJ)

l rL ' r , r r r r r r , r  r l r . '  , ' t , r  , ' ,  , i l . ' l r  ,  v, ,  r r l r , l , l , r t r r rs l r r* lc l  inr ln icsthi . i l l
\ , ' ,1 ' \  , i , , , , , , i , , , r  , . r '1"  

"" , ,  
, ,  l . r  l r  t , r l , i l  i l r  t , , , t r ia\ i '1 l , i r i i i r ,a

r l , , \ , ' , ,  . , '  '  ' , , , ,  ,  , ' l  , 'L\  I '  , , r1, , r , ,1 , , ,  r l i , r , , ,  1\



30 Beh.vioural objectives and W. J. Popham

which show up a long time after the teaching event and rherefor€ cannot be
expressed immediately. S€cond, some outcomes can more easily be expressed
in behavioural terms and rherefor€ it is likely rhar, iftheteacheris under pres-
sur€ to d€liver a curriculum expressed in outcome terms, rhey will prioritise
these objectives at the exp€ns€ of rhose less amenabl€ to m€asuJem€rir. Third,
rhere is a ,emprar ion ro erpress a paniculrr  obiecr ' !e rn quan r i r ive medsur-
able terms and thus emphasise the qmdrative aspects of rhe atrribure, with
a cons€quent diminution ofits qualirative dimensions. The obj<rive therefore
becomes distoft€d. In the next chapt€r Stenhou-se s advocaca ol a process
model ofcurriculum development will b€ examin€d.


