
Chapter I

lnt roduct ion

Jcrone Bruner (1996, p. 62) makes the po;Dt thar 'ficrc is somethins sPecial
about talking ro aurhors, now dedd bur alive in rhclr an.ient texts so lontj

as dre objective of thc encounrcr is not woship burdis.ourse aD.l :ioiog meta"

oo thoughrs abour rhe past.'This book isancngagement w;rh rlre pdr, rhough
many of the curriculum theor;srs referred ro here a.e srill very much alive.
It is an eng.gcment with the pasr thar rakes seriously Bruner's suggcsrjon
diat discourse. ..itigue and even going me.a'are worrhwhilc. The sense ot

cririquc which pervades tlis book is not intended as a neaarivc rebuttal otthe
rheories and ideas developed by the various curjculum rheorists rcferred to in

rhc chapters thlt fbllos, bur a building on anrl reiovigomritg ol the;r work

Eachoftirem focuses on an ldcaccntral to an undersr.ndina of the curriculum;
so, for example, w. J. Pophan (1972) advocares d beh.rvioural obiectives
v iew of rhe .urriculum, whereas Lawrence Stcnhouse ( 1 961: t 97 5 ) argucs llr

a proces form ofcurricuLum. Orher curriculum theorists. tbough thcir work
is nruch widcr than is suggested here, oEir perspectives on founditionalism
(Paul Illrsr, 1974a; 1971b: 1991)i powcr kno$4edge (M;cbel Foucautt, 1977;
1984); socidl sffuctures (Mlch.cl Apple, 1979i r982i 1988; 1996, 2000)i

pedagogy (Basi l  Bernsrein,  197t;  1985; 1990; 199ar i  iotcmal is ' . r t ion (Lev

Vysorsky, r9l8; 1,99rt r999)t psycho-cultural views of learnins 0erone
Brunef, 1960j lL)66t 1911t l98l; 1996); crnical pcdagogy (Henri Gnoux,
l98l ; l9t l l :1988i  1989;1992i  I  t9,1);  re l tect ion (Donald S.hon, l98l i  1987) i

and autonomy UohD V/hi te,  l97l ;  1982; 1990i  l99r) .
lirst, a brief look at rvri.ing h;srory. A hlstory of the curriculum and of

.ufficuhur ldeas rarcly ltnds general agreeDcor amongst P.acririoners as to

rvhat ir shoulcl bc. Whecher we arlopt a coovenrional v;ew ofhisrory \rith its
rnnshir()ri(al subject or we seek ro gcnealogise bistory by subvcftirg the
'rrrtufulncss ,,f the caregorles and delinelt;ons used in commonsense dis-
( (trrrscs. wc 5till hdle rc.onffonr our own position as hisroriao of genealoaisr.
' l l r i r  is ,  w( sr  i l l  havc n) .omc to krms wirh the or ig iDary status ol  our own

vrrwlr , i r r t  r l r r r t  krrrw|olsr .
Aoy \rr  l l  ( , i  (  r f f t r  u lLr , )  i , l f rs I  hf(  lorc (onsr l tu(s knowledgc abour know-

|r  , l r r  ,  r r , l  r  l r rs r , l , l r  ro rr \  (  ( r , , t ' l f r r r ! .  l i rn l rcr  m t  h i \ .  ktr^! lcdsc rs l i ) rnrc l .



cl isscminated rnJ reconsl tutcd ;n ste. i6c hisrof i td l  r i rLrLrrsrrncts,  aod

frcqucnt ly as a response to thcm. Llsher ( l99l)  gtcsts1, , ( l r ( i ( ' r rof inding
our about the For l .L rhar kno$ledge has a.on rcxr i  t . f - r rxr ,  stLlr  t (xr  an. l

inrer-text; anJ rhis appllcs to historical knor'1cdgc es nruih as it ,lrs to lorn-
ing in rhe curr iculum. Histor;cel  res. i rch for  h, tu is a r . { rur l  t r !c. i (c.  The

cortext  comprscs dre s i tudtedness ofrhe hrstor ian in tbe rcr  of  $nr i , ,8 l t is to.y

so thar they arc imfrersed in srructutcs or sisnili.at;ons ofg.n(l(r. scxu.rlitt'.
erhnicirv or class. fu.thermore, thc historian is sitliate.l !v1.hir, !dr,{{,s tre
texrs or drcourses altLrt tbe way thc rvorltl is strucrured so rhdr thtlr $ri(ing

is als'ays underpioned bv pfc ofgrnileJ Deanings. Thc pft-tert in tofo h.s

arrached to it a b rexr, in rhat the writing stratcgr and the kno*leclgc which

is subsumed sitliin it arc.listinctile ways ofknowmg the s'orld. FiDdlly, any

account makes refercnce to other knowledgc consrructs and orher hisrori.dl
medn;oL ibrmrrions rhe inter text. Con tcxrs, pre{erts. sub texrs anrl lrter

rexts are intcrlaced with notions ofporvcr and conrol, s'hich arc forc.grounded
h any hisrory ol the currlculum.

For Michel loucrLllt Gee Chiprer t below), pos'er and dominrtion have

convcntionally been urde$roocl iD rcrnrs ofsometbiog bcing done by someone
ro another, dnd io dle process dominaring. festricting, coer.ing this orhcr.

Th6e lbrms of pos'er havc beer crit;c;sed by Foucault lbr being excessivcly

nesari!e in o.ienrarion, aDd for isnorins rhe productive foms ofpo$tr that

allow us to go or ni lifc. ln orher $ords. power is cvcr preseDt aDd never mort

so than io the knowlcdge mechanisns, discourscs afld in!ff;bed subjc.rlvirics
that mekc ep tality. The role ofrhe gcocalosist is io Lrncovcr or dcciPher the

rules rhat constrrute pa.r;.Lrlar fofmatioDs of power, wherher of a coercive
or pulLrtive kind, and to do so qlthout becoming embroricd in logo-centric

To do otherrise is to fall into rhe ffap ofwhat Foucaulf (l9rl) calls rhe

illusion offormalsarion, in whi.h the hisrorian itrcmpts to exPlain rypcs of

kno\ledge in terms ofa 6rmallogic thar rransccods those k nowledge consrru(-

tions: a logo cenrri. viewp.,int. Ioucaulr also cDioins us to avold rhe illusror

ofdoxa n'here appearances in reLarion .o powc. are ffeeted as opPorrunities to

unnrask rhcm and replace tbem wirh morc riuthful rersions of cven* and

This Nould suggest that we cannor steF outs;de rhose slrbjc(r1\'ities. torms

oirscribcd beiravioun and discourscs that .onst;rute our livcs and the lile of

our socicty, even as historiios. This means thar se abandon notions ol illogi

caliry, iilse th inking, .Lcccprion, .rnd oterate rlirough apure lbm ofdscousc.
All $e hale is rhe dlscourse or at least a mrmbcr ol discourses, each ofwhrh
has its own fom oftogic. its owD parriculaf rclation to practices and bchav-
iours.  i rs own ioh of  re lat ions berrvccn i rcms, i ts os 'n war of , l .n rdlnl .a

$lr i (h r | ( . ,s rn k, i , )wlc, lgr  r r  vr l i f  r r r l  wl ,L( |  r r f  n, t r  r , r l  i r \ ,^ ! r r  \ ! i !  , ) l

,s , rL l , , , , .L1r 'v.Lr:r r rvr  ( , r r r ( r , r  r , ) r lx t r (  i r . , , , \ iLrr l  { , r r i  J , r ' , r , , ) r"  , ' i  r l iL ' ,  r r {  r i  \

t , I r t ! r r r r r r , , | r tv\r \ r , i r t r \ ( , l r r  rsrr , r . r , r r r r . ,  i r , l r I r , r lx l

dis.urs;ve rcAirne. The rheorist rherefore operates olrrsidc orher discursirc

reg;mes, iooklng;n,as ir werc, fiom a posirion which Deverquite captures drcnr

Though rve do not have rvholly ro accepr such a view ofthe hisroriao at-

work, rhis does poinr ro rL number ofproblems tlrar aoy historian of i.leas lttrs

ro confront. Fisr. thcre is d danger of.reariDg any body of ideas as seprratt

from the historicil, socio-polir ical .nd geographical circumsranccs from wh;.h

ir emefged. second, rhere is a rendcncv tbr this body of ideas to bc judgeJ b1

critcria deleloped 1Il x late. period oftime or io rerms ofa uoivcrsal or trars

.endenral  ser ofcr i ter ia Foucaul ts ( i917) i l lusion of  fofmal jsat ion.  Thl . . l

rhere is a danger lhar any lnterp.era.ion of retelling of ldeds developcd l)\

someone clsc dnd in a diffcrent time period is taken ro .onst;tute a dc6nitivf

realnrg of that rvork. As the cuniculum r I selecrion f.om rll the availal)l(

knor'ledgc which has bcc. developed, so are readlngs from kev $rircrs dborrt

rhar curriculun. Thcrc js a funher danger ifdre whole corflrs ofs'ririnss ol ,l

single ind;vidual is treated as cohc.enr and consisren!. wrirers charge rh.rl

mlndsi they dev.lop their ideas; they eren in certin cases rej..t rhe essenrir

.lcmerts of rheir previous work. Ludw;g vlrrgensrein. for exanrfle, i. hrs

se..,nd nujor work, the Philotufh"rl/ I"r4rrat/,u I l95l), dcvelol)ed i prdr

maric an.L socio-cultrral licw of languagc which is essentrally at odcls Irth

.he correspondence view of rcdliry ihar he argued lof in his edrlier {ork. rlt
'ti.1.tdtn Loriii-Phl..])haz: (1961). For drese reasoos, rhc historiao ot tlcr\

has to trcad carefLrL\'. and eve. more so il his or her sul,je.t 
'ratrcr 

Ls tlx

cufri.ulLrm, since dcc$lons aF,our $'hat should be rocludeJ and Ihat shrrrl,l

be cxcluded from it at deePlv embcdded in socio political proccsscs.

Ar r imes in shrt  fo l lows, I  s ' i l l  be argt  Lrg against  the polr ion\  t rkrr i

up by these.urr iculum theor ists;  m other wofds, I  wi l l  be point t rg to tnLott

s isrcncies,  i r fegular i t ies,  conrra. l i . t ions.  mucldl ts ard apr ias s4rere I  l r r r l

rhem. Ar orhcr poiDts ni  drc text .  I  s ' i l1bc at tempt;rg f t r  Prcsenr dr. i f  r r lc . r \

as models of  cur iculur $hi .h were induent ia l  in thcir  part icul l t  r l tTr

l lsewhcrc,  I  rv i l l  be rakiDs out of .oorcxt  a Parr l .u la.  set  o i  i r l r$ t | lv

derelopcclrnordertoworkoni t . re.onrcx.ual iseir .an. l jntheprotcssl ' r t \ ( r ' r
ir rncu,. Tht result r'ltL bc o un.onvcnrional history, bur relerlhfl.$ r hr\r.rf

whrch I  ) ,ope pa,vs c lLre deferencc ro the intel lecrual  work oi  sonrc i r i l l r r r r rLr l

rurrrrulun rheor ists.

Two models of  curr iculum

I l ,^ !  rh. ' . t i , .c  crn wc chrract t ' r is t  r r r rcnt  f i , rn l thfs rn (  L i r t i {  r r l r rnr /  l i i \ r l

In i r \ r f i r i  (1996) ic lcntLt i t , l  t \vo nrrr lc ls rn crrr iLrr lLr l r r  i r t r ]  ( i l l . , l  r l r r \ (

l ' t  t  ld tL/n t r . t  r tu l )L lo^r,  Ni t I  I I f  l i t , , ! .  r r^!  I  In , l , , r r r i r r . r r r r  r r r , l r l  r .Lrrr l  t l r r

rv ' , r l , l  l i r r r  l r  
'  

or l , rsr  work dr l i , r l r , , . , t . ,  (1, ,$, i i i r r r t r .Lrx l  |  , r r r r r r r r l  r r '  l r r \

1. , r ,  r  tor l  , r r  .1", , r l  r , l r r r , , r , ,  , , "1,s,  lnrrrsr ,  r r  l r*  r , r , l  I  l to l ( t r r r r l r  l t r  i

, r r  | r , r r l " , , , l ! , { \ r i , ( l , . t i , r ' l (1, , \ ' r  l  l  ,  t  l  ,  \  '  '  
l  "  r  .  ,  ,  r  r  r  r  l  ,  ,  r  r  r  r  r  r  l  i  r  r  r  )  r  r  .



he otfers schemata that open up thc possibilirv oi understandirg prtticts

ofcultural transmission and so.ial rcproducrioo. His trvo models givc diiler-

ent enphases or weightings ro rhe !.rrious cttrfi.ulum dime.sions, and are

therefore distinguished by timt, space anri discourse (wherher .ontcnf $li

pLescntcd as subjects or rhcmet, evalunrcn. .onrrol, peJagogic tcxt (whether

rhc lcamers ourlltr or $hdr the teacher sccs it as signiryhg), autoromy and

.conomy'( I i rz r t , l . ,  2006, p.  ar) .
'Ihe performarce morlel hrs rrs origiDs in rhc beharioural objccrres

movcment, anJ diough conresteJ by curriculum theorlsrs, rctaiN its starus
as tbe domlndnt model. Ir ls a model whi.h clearly tDPh!s;ses nrarked nrLriect

bouidaries, rfadirrcnal rbrms of kDowtcdse, erplicft rol$ation and recos

nition rulcs llr pedagogic pra(lcc, rnd the designation and esrablishmcnt ol

strong boun,larles bcnveei differert r)pcs ofsrudents Firz rt.r/. (2006,p at

descr ibe rhis model in the io l lowing $ai :

Spacc and movemenr vcrc Lkell to be srrongiy markerl. widr thc ficus

uF.,n ecqlr;rers past and furure i.comPlishnents. Nlrh srrors. rtPrrenr
p.ogr.sslon and pa.ing. enluatior tbcuserl on rvhrlt \!as missing iroD .lre

rcxts in terms ofcxpl i ( i t  and specinc Crr ter ia of ivhich rhcy vere mrcle

asaft. Their te{ts s'erc F.oducts ol rheir Pcformance. to be gradcd and

repair s-vsreDs madc available to thosc who did not n..r rhc'n. Order s'as

strorgh rclayed througli expli(jt fositiooal coDuol.

Such a model in rhe hencls of policy mrker becomcs both normativc an.l

rclcolosical. llrrrhermorc, in fol;.y retrs, ir has beeD combioed in the sense

rhat elements of it can a.r rs proxles for libenl ind Prosresive i.l.oloties

sith discoLLrses diat sccm to reilect a politi.s that ofers a brtak with the

pasr.lhus, rlatf is a toke.lsric No.d io inlicare rhrr ivhat wAs onc€ bmken

cm be fut rigbri r4,/rtr,'rrld oler a vislon ofthe future whi.h suggests.hat
mnddle on be circumveotect.

Bcr.srei. co'Iprrcs rhjs with a compctcnce model. an.i in rclation to rh.

larter, he suggcsts that acqulfcrs hale sone conrrol over the selecrnn, PacLfg
and sequencing of rheir (urriculum. For llcrnsteii, Frfofn.n(e dodes $'ere

seen m thc norm, whereN.omPcren.e modes ma) be seen as rnr.rrupts or

rcsisnnces to this normrLliq or nray be appropriated L,y oflici edu.dt;on for

specilic and local purposes , and ivere generally t<rrnd regularing rhc tarly

lifc ofac<luirers or in rcpair sections (B.rnstcnr, 1994,. p 65) Howerer. Fr
tbrmance nodcs are lt;ng incr.asinsh aptlied ro carly years erJucarion and

children witb sp.cial needs, s;nce reccnr .lcvelotmenis h rhc LJK,lor examde.
ha!. showo.hdt tolicl' maktrs are preparecl ro move {rom a comPcrence to

a perlbrnrancc moclc here as well. lt Ls of coune clear thar underpinning
( l is .our!s,n, ly b. .onr!  Jomi,hnt throul ih s1l( ih(  seis of  h is( t r1(dl  ( i i ( r r . i

srr  r r  r  s,  i r r r  l r r , lLf !  r r  r  l r t tno.r- i t  r l  , l t  vc l , , l r rc| r ' .  . r r , l  1,rr  I  r r  r  r  l ,Lr  I  ts r ,1 l t l r r  i
,  r  r  r  ,  r  r  r  r  r  .  r  ,  r  r  I  r  r  r  I  I  r  r  r  r  I  r  ,  r r ,  r1, ,s,  t l r , r r  sr t l l r r  t l r r  1, , )1, ,  \  ,  \ , l , .  r l i ,  r ,  , \  \ l ) , i  (  i ,  

' r
, r r r r r r ,  r , ,1,rr , , ,1. ' r  r ' , , t r1, \ , ' i  r l r  r l l , r  r I r  |  | | ' ' Inr i ,  I  I ,L r ' , ,

Governmcnts rounrl thc rvorld thereforc ar the end ofrhc rwentierh ceDrury

ard ;. the early paft ofrhe mcnty-lint cennuy, rvith d lew notable excePtions.

havc reached a sertlcmcnt abour rhc nature ofrhe school curriculum Tltis has

meanr rh.t key iJeas ind rhehes ehich surficed ar prrticular monrenrs in the

h;story of rhc cufficulum have been pur to one side. and a tdlse consenms on

cuficulun, barcly agreed and ctrtainly not ncgotlated, bas r.Piaced whar wis

once a !igorolrs .lebarc lbout .eorr cdu.ationil qu$tions and in Parii.ular
quesrbns rbat relate.l to rhc cur.iclrlum. This coDsensus oow operates at dLl

lelels of rhe cducation sysrem, and can be cxpressed ;D rerms ofa nnmber oi

profosit;ons: rradjtional kno$4cdge lbrms and sffong insularions ltts'ecLr

thcm nced to be prcscrved;each of thcse knorvledgc forns car be cxprexerl ;n

terms of low+ dnd liishcrlevel domains and the lrrrtf hale to bc raught

belbre the formcrand sequeo.cd cor.ectlli ccrrdin sronts ofchildren are b.ttcr

ablc ro a..ess rhc cuficulum rhan other.lil.hcn, rnd thus a diife.entiated

.urriculum is nec.ssa.y ro meer thc.eeds ofdLl school learners; thc teecher's

role is ro impart th;s body ofknowledge io the nosr efiicrentanrl efiectivc wav'

md thlrs rheir brief.an .onccrn itselfrot $ith the ends to which educatnn ls

dirccted, bur only wrth the meaDs fof iis eilicienr dcljverfl an.L rhc school's rott

is to cltliver a pubLic strvice that mccts the targets scr for it by govcfrdents

As Bernstcrn (1990, p 25) susgesrs, s1.ons l)oundari.s rnd .lear insulations

.an be said ro chardcter;se rlis (onsensus:

PunftulioDs arc srirten by powcr relalions rhat erablish as rhe order

of  rh i rss dsr in. t  n,L, jects rhrough dist incr voiccs indeed. lnsulat ion is

rhe mcans rvhereby rhc cultural is transformerl niro rhc nrtural, rhc (oi-

tinsenr inro rhe ne.essarv. rhc past ;!to rhc Presenr. rhc Fresent 'oro 
rlrc

Vebsrcrs Rdl'rl U"abtnllel Djn,na\ (l9l.l) Sives two Dcan'lss t)

rhe word,/n/,/t!,/. The 1i6r is lo beconie white ff whir.r; ro be whlrcncd or

blancl ,ed by ex. luding the l ighr of the n,  as pl tnts rancl  thc scconJ is t r r

beconc pale through clise"se or ibscncc oflighC Y/t hale pefhtPs rr)w rn

ctiolare.l curriculum dcbate, witb Bcrnstein s pedornran.e nrcdc in rlrt

Curr iculum episodes

, { l , isr( , r tofrhecuff ic!  um can l ,e t .eared as !  ser ies ofePlv ts.L(hol th.sc

,1 ' rsrrks ovcr laps,  persists,  fcconst i rures i rscl i  in r  L l i f tc .cr i r  srr isc in( l  i r r {  r ts

,r{  l i  i r r  ( ,  tJfd( l r 'e i .  i  d i f l i ' rcnt  *ay:  l t  is  possi t>1. n) i r lcr i r i lv  ! 'vL rr  (  l r rnr l . \
r r r . r r r i l r  r  r r r r i r  r r l , , r r r -nr , ,k inA: inrnfs i i  w{trrhshLl(  krr*v l . ( lgLr rrrr iovrrr ! .

; , ,1, , f . '1t , r l ,s1*! , , r r r r . r r i , r r r r ro,rr l r r r r r lLrnrrrr l t ; , r r r r l l r ,hr lo l rv i r r rsrrr
, " ' r r r . r l r i , , .  , , r ,1 , l ' r , l  , l l ,1r , ! { i i , \ \ , ! l r ! ' l  r r r , l , r , t , r r r r ' r '  t l r , ,Lrr ' l r  l ,L l r ' l l r t1



' t , r r"  
ix  I  may serve ro .onsrruct  r f l i ik  L. , l  ,  1, , , '  , , )1, ' , r i , .  Lr l  l i is to. i .aL

r"*nl{rrr \  n,urr l  rhem. Thc stor!  begins $i11, r l !  , I ) ,  r r iL!  r , ,n,  ( ' t  s . ieor i l ic

r l l r r r l r r r r r  nuklng, whcre tht  process ofrer,h,r l r  Lr ' ,1 L, , ,1, , /1 , \  {L)srnc. l

r i ' ' , ,  {  r r ' r i l ive abour the (orrec vay ofrJevel l , r r r l r ,  r r r , r rLr  i \ l r rgsr l t i tmcl
r&[r , l l , rnr l ingi t isaioundar ionalsr l icw01 k,r^vl , ,L,r ,  \ ] , , l r .nr l )hasjses
r ' !  r , r ' I r \ i (  wo.thwhj le.ess.  OPpose. l  ro th js ! l  \ .  . r  r , l  I  r I r : t  Lrscl l  up as
* l l l rnrrmnal discourse to scienr lFc curr jculu, , ,  , , , . , . , r r1.  

'  
r l (  rht i r , .  of

r '  *  l r r rx rrr l  lcaroi .g as an io.ovar ivc pedasot i (  r l  ,  \ t !  r  I r r (  r11.  l r i ruwoven
l" i { . f l r  rhcm a.e vdr ious forms of  lnstru entr l ,s,r  ' l l i , !  l , ) ( r .  t f isodes

rNt| | [ r l ly lbcusedontheconstruct ionofdrecurrr , r r l r ! i i i | l^ \ ( ! ( r . .or i .Lr
l , ! . ' r  r l ( , r is ts sought to devclop theor ies about how 1r, '1, | t  l t in i ,  rnd rhus
r, ' i  l , r r r ! l  the norrcn ofpcdagogy and, inJercmc l l ruru r  , .Lst  .  srr  io culrural
1,  

" | | ,  X ' lh is poslr ioo in t ime gale way ro .h.  a. l !oQ, v , ,1 r  l ( ,1n ofcr i t ical

1r,hxl ,11y,  ucl  f ron there to the delelopm.nt ofa prxt-r I r r l t r r r .urr iculum.

Al l  r I is  rmc, s. ient i f i .  curr i .u lun rhco. is.s.  no* i r  r ] l  . i r rLr t  of  school
, l l . , r , ! . r t rsslschool  improvemeot rhcor ists,  sere $l)rk;nt  ( , )  (dssert  the

t , , ' , , , . . ' ' ,1 , ,  u lJ a."  : . r . f  f . .  r l  l r r t

l .  l .  nr l t  l .  .u I  r  i .  u I  u m- m a k i  n g

hlr l i r , i  ( l915)femn susofthegenesisoi thecu.r i (u lum d,! t . renr lnrhc
lrrrrr . lSrr tes,aodldcnt i l icstwoker- l lguresinrhccar lyP!f to l thehsrc.Drufy
\ lr', r t'ft.senr rhis sursc of enthus;asnr lor the aynication oi the s.icnrilic
r , ,  r l r r l  ro rhc study and ;orplenrentat ion of t t re curr iculum. FfanLLn l lobbi t t
rr I Vrnctt Chaners in their dlffcrcor rvtys argued lor precision, objtctirity-.

I ' r r  , l r  r  r r r r  and the Lse of  f ie s. icn. i l ic  nrethod to esrabl lsh onct aid for  a l l

i r l r r r  shrr ld be tdughr ln s.hools af ld indeed how edu.at loml kno$ledLe
rl!,,rl,l lx sftu.tdred. Bobbrtrs two major works wefe, aPFropridtely enouah,
t l', | ,rtnkn ll9la) and Htu lt' )t,,he d artr|1t ,, (1921), rnJ ;n 1913 hc

1r, l ' l rs l r t i  a long artrc lc eo. i t led.  Some (;entnl  Prtnciples of  l r {anagenicnt
A11, l , r , l  to the Probl tms orCity-school  S)sr.ms' .  Chlr ters two maior works
r' I ttLthott t na&iq: Dutul)al fr.nt d F,nnta al Std"lloi,/ (1909) lnd
r rttn ru Consrrrttian (1921). botli of rvhich rellected rh.n cufrcntl-v
tr'.lrr, ,Ll,lc rdeas of sffucarral funcronalsm.

In,l'l)rrr's wc,rk provides an eariy cxample of the argumenrs lor bchavioural
, ,1,1 '  r ,vcs and he is credied wldr dcveLoping a nor;on of  objeci i !e t rn i l !s is
wl i (  rcb!  desisndted ski l ls  aLc brokcn dorvn into dleir  .onsrrrutnt  e lenrents.
'1 1,.! shills we.e .lefllcd lron the rctivities of experts 1r n vlriert of liel.ls
, \ ! r r i i ln)rh.wcl l  bcins ofso. iet l :  and he claimcd t l  t  cuf f ic l r lar  a ims could
lr .  , l t  r ivcr l  t i , ,m m , ,1) je.r i !e exaDr;narrcn of  thtsc a. t i ! i t ies.  Furrhcrmo.c,
r l t r \ t  \ lL ' l l \ :L,k l  r lx i r  ( )nr t ' ( , rcnr Nb ski l ls  could be expresed as spcc, l ic
r ,  . r ,  l ,  , ,11 , ' l ' ; , .  r  r r r  u l r i r  h r  oLr i r l  l , t  ! )  r .mLst, l  th l  the .ur  iculum t  r r r ld l l '
,1, . , r r , ,1 

' r , r r r r l  
r l , , r r  l l ,s  rv,rk t . rs l l l l r i r r r r is t  Ln r l , :Lr  1, ,  r r r ! l (A((xr l

'  ' , , , , ,1r . ,  
,  1 ,  ,  .  !  ,  t  '  

,  ,  ,  ,  ,  ,  r  ,  
'  

r lx  s,  st  ls i r l l r lx  ,1 rLL ,  r r , r r , , l  , i  |  , l r .L\  r , 'L r \

so as ro determnle whcrhcr those skills had been succcsslully a.guired bv rhe

lerrner. Ir is easv to scc hc.c the oris;n ofrhe behaviourdl obiectives movemenr
str ;ch ;nnuenced.urr iculun-m*;Dg ln rhe 1970s and 1980s an. l  shich

continues to sh.pc narional and local curricula round dre \lorld.
\flhir is norcworthy is rhe underpinoing belief in scieoce rs thc modcl iir

rhe csscnrial pra.ti.rl acriviry ofdercrmi.ing what should bc inclLrded in a

curriculum and horv it shoull bc dclivered. Thus aromlsn, prc sPccilj.at;on
and concrol are lbregrounded, nlrh rhe curiculum conceptualrcd ir terms of

bchavioural ol)jectives ind m input-output model ofschoolins. Ralpb'lvler
(l9t0t 1968). for cxrmplc, ddlocated a means end apProach to the.Lev.l

opment of rhe curriculLrm. He bel;eved thrt cducational ains could only be

ariculated ln rerms ol obj€.tives dnd rh.r rhcsc Pre.eded 1etrrn;rs expcricnces
and rhe evaluaror ofs4rat is learnr. Cl,rriculum-makins was undersrood !s a
l;rerr pfoccss which sians wi.h rhe dcvcloFmert ofclear objec.ivcs or soals,
procccds ro the selection ofconrcnr whi.h is stecitie.l in bchavioural terms

rhar is, its ac.tuisirion must bc anol,seNrble or resrable proccss-and linishes

sirh rhc evalu.rt;on ot rhar proccss to see if those objccrivcs lnve been met

Howcver. he dirl ror belicve rhat objectives could be specilied in precise

bchaviou.al terms, an.l he bclieved tlut thev should bc kefr at a ldirly genenl

lerel. His work lias inducrced cutrent models of policv-making and cur
riculu.r. though his obje.tives afproach his in tum l,een heav;ly cririciscd lor
its liorited undcrstaodr g of the enacred curriculum. Other rheorists such as
\fl. J. Pophim (1912;see also Chapter 2 bclow) rvere less .liscrinharlDg abour
rhe usc ofbehdvioural objecrives and wcre eidr!6iasric a.llocarcs ofa scienrilic
vlew oi cu.riculum-making. Slrch a position was unclcrpinncd bv a vie$ ot

klowlcdgr which coloured rheir Ferception ofrhe currlcuLum. 1n the IISA ancL

rhe UK d l,eh"r;oural objccrivcs model fornred rhe ccntrc-plece for recendy

rntrotluced national curlcula.
This behavtuunl obie.tives nrodel bas bccn criti.;sed (cf. Elliort, 1998) t'br

the lbllowlog fcasons: contlex an.l inportan. leam,ng ourcomcs ot ary

edrcarional programfre may be neglccrecl at the erpeose of tlie norc tririal
anrl less important, becaure;t is casicr ro describe the larrer 1n bcba!i.,ural
oblectivc rcrms. The pre-specification ofbchavioural goals m.v also en.ourxge
rn rnHcxrbilitl of approach within the chssroom, aD.l leaming oLltcomes
whirh may in. entallv nos'from classroom ;nteracrions will be deliberarelv
un, l t r  cxp| , i ted.  ' lhere is a furrher danger of  asstul ing that i i  sonedr ing
, urxtr bf ntrsured, thcn it cannot lt assessed and thcrcfbre it should rot bc
. ,  l ) i r r  01 (hr l . r rn inr  p.o.ess.  I ' indl ly, l lsrs of inrcDded behar iotrs c lo not ade-
, l r rLr t  lv  r l , rsrr t  thc rvrv inr l iv i r iu s learn,  and this is because logi(al  order
, . r , r r r  l r  r ,nI I r t t , I rv i th 1ldigogic prcccss.

l r r  , '11'* i r i r r r  ro h hrr i r r r f t l  obiccr ivrs.  i t  has been suggesrcd that cuf f icF
1,, , ' r  r l l , ' , , \ r \  \ lxn ] t i  ( l fs i ! r i i tu i t ) , rot)r i , t r t  pro.esses which leanren need
r, , , . ,  r l l , ,Lr ' l r  ' l l r i '  rv, , , , l r  r | l  t i ( ) l )L.n] \  In l ) f t rJ, t  i , ,  rht  Jesigner;oo of

t {  t . , , i r ,  l r  . ' r , r , r . , l , , l ,1.rr ' , . rnt , . l . r l " , r ,  r , , , l l ,Lr l , l r  r ,1, , ( lx  ( ' r f r r (o lum



idd niflutnrial dc i;r the t.acher. Lawrcnce Srerhouse (196r:

I ' r  I  { ,  i ln,  ( lhaprcr l )  wrs a t ren.harr  d i t ic  of  rhe use of  l thrvtNral

,  1,1,  r , r '  r ' l  l r tgh his PubLishcd wr;r ings are sParsc dlre ro hrs PremrrLlr t
r ' , i1,  l , , r  rvrrk oo rhtcurr iculum is sr i l l  n l iuent ia l  l r  fbcused on rhe teachcr

, , , " , , , l r r , r l ,c l i rn i tar( ,nsolr l thavrouralobjccr lvesclr f r i .u lunrnio ' lc l rnJ
,r , ,  , ,  

' , r i  
, ry ot  the teachcr to the enacted curf lculun

I ht I I irl< oll,! w ot t h\nhile knowledge

1",1, ,  I t ' l \ , , r l  1980s curr iculum theor isrs ivere conccrned \r i r l i  knowle'{gc,

, , ,  1 rr ,  ; r r r : r r r l r r  r ranscendenral  knowlcdge, $t l i .h f rovi . lc . l  I  rdtrcnale

, '  
" r i ' r r  

Lr , ' ,  tor  rhe school  cuf f iculum Shorn ofr ts meophvsical  undcr-

1, , , ""11,.  r r rh in arsumeor cm be expcssed in a numberof \avs.  \ fh i te

Lr ' , r l  t ,  l l r )  \ lgt icsts one su(h tnterpreranon:

I  l r  lsrrDcrt  is  at  i ts  nrost  Plausible s 'hcn useJ to just i lv  the panicular

, rIl,, Ill,lr rhe pursuir of trntu kd,Q is :[trnsl.dll': softhwhiLe lr assern

, l  r  
' l  

. 'ny, , , r 'e i thcr doubts or dcnies t l i .  c la im. he Iral  crn be broushr r t r

. ,  ,  , . . , | , , i r lg hc is a rat ional  persor,  rhar there is m ineradicrble i rco!

, , r , r , \  , r  h;s pos;t ioo.  Fo. in ashins s 'hy pursue knowlcdgeT. thc

' . , t , rL ,s i r  h(r  a l ready.onrni t red ro rhe turs l r i t  o l  v 'h i r  hc s artemPr-

,L,r '  , , ,  tLsr i iv :  i t  is  t resuPposed to his ser io l rs ly asking drc aue*ion rhat

1, ,  r l r r r r l . r  r r  worthwhi lc ro ry ro afr i le ar a st l l -grounded true bel ie l

i l '  , , r  i l !  rJt . i .  i r  q l rcst io. ,  i .e.  ro come nJ know somcrhing

A \ \  1, ,  r ,  t fnsonro ggesr.  rh isxrgunreor$ l lawed inso 1;r Iaskjng the

f .  i  h,r l r ,  .  11r sr  i rD about the Plr6ui t  of  knos' lcdge in i  gc.er l l  sensc does nor

, ,  , , , "" ,  , , , ,  r )  rhr  tNrsui t  of  1 ryFs ofknowledge pcr se;  ard funhenrorc '

,  1,  
" . , r  

i  r , , (Nk1( dny iusr iEcar ion for dc. ld jng dut sorne tvpes olknos'kdsc

. , ,  , ' , , , r ,  r , , r r l r rvhr lctharorhcrtypesofknorvlerJg. Thus, even i l  dre hrsr part

, ,  r l i . , , rL,rrrr  s acceprcd, there art  no 
-qrounds 

s ' i t l i in.he argumc, i i

1, , ,  *  , , r ,  I  l r  r r  l , , r , l r termnrinl{  whar that  knowlcdgc sholr l .L bc

A r  ,  \ !  , , i  L i i , )wledgc as intr insic i l ly  $orth$'hi le has pcrsisted for I  l lng

,r  r  1, i  ,  \ , , r t , l ( ,  Af isrot le (1925) rreseors hrs reade6 with the fo l lowing

rrs, , , , r  r ,  |  l l  l r r | rsc of l i le is prcdetermincd, as is rh.  t l ld i ! id&r l 's  ndrure.

r l r t ruh 
' r  

L\ , , , , r  r lways clerr  to thc i rd iv idual  themselvcs that rh ls mttrral

purlr,sls. I |(*crcr. r lack oiclirlty c'rn be ftInedie.l rlirough rarnnal delib

ctur ioh !n1l  t l lcLr ion on rhc scl i :  and l r  is  the posscssion of  rcas. 'n s 'h ich

cl isr insuishcs humar beirgs l rom orh.r  l l l imals l f  rh is is a.ccpted, then thc

crnl-to;ni ofh!mdn lile is ro PU.sue this aim: an{l rhus liom rhis stt ol Premiscs
r.rr lt rlccluctd the e;n oicdu.arnD as tlre pursuit .,f rarnnrl dctiv;rics rhdt

, l (  ! (  1, ,1,  rh.  mL.J I r is f r i r lveisvrosceho$rhiss! l logis i r f t i tsontr lst( ' r l r
1, . r ' t  ,1 

' , r r t r , l  t , f tn, ,v\ .  n,  th i r  t i t l l r icrnr" ' t ' r ' l
, , ( , , ,1, , , . ,1,  

' ,  
. r r ,  r r r  r , : r l r iv , , ,  r  t , r r . l  ' r r  

I  I  r r"" l ,  t  r , r ' t

I Ios evcr what has terslsred is a l;undrtionalrt vicw ofepistemologyi Paul

I I irsr's s'ork exem pli 6es rHs Gcc Chatrer 4 below). His earl! work idenriEcd

forms ofknowledge through rcdson \!hich srrucrure rhe curicnllim His later

work moved beyond thls rncl atempted a reformulation ol rhese i.lcas with

rhc cuficultrn Lrn.Lcrsrood as injtiarion into social practices. This in turn is

understooJ as Lnos'tcdt{e, attitudes. fctlings, \,irrues. skllls, disposirions and

relarionshits. Ilowcvct rcce.t developmcnrs in rhe tielJ ofcpistcmology row

oiler r se.ious.ri.iquc ofa lbuDdarrcnilisr vjew ol knowledgc.
It hrs alreaclv bccn suggested rhar a c!r.iculum ls always t sclection lrom

a range of  hunan act iv i t ies.  Foundar ional isr  idsr i f icat ions lbr  inclusrcn in a

cunlculun oliir reasons n,r iocluding some forms of acrivities and cxclL,d-

ing othcrs, and there afe pcrhaps three rypes. Thcsc lfe: los;cal detineations

betsccn domains of  knorvlcdge, dist incr ive mcntdl  or  cogni t ;ve oPcrat ions,

ard cross-.u1trral so.ial disrinctions. An cxample of loglcal dclncations is

Hirsis (197'{b) forms oi knowlerJge and cxperience: bgico mtthematical,

cm]r;ricll. in.erpc$onal, moral, aesrheric, religious rnd philosophical Each

ofthese lorms h.s distincti!e kinds ofcoD.rpts, dnd rlisrlnctive rvays ofdeter

nrining trurh fron lirlsehood. IIirsr claimed thereforc that cach has a sepuatc

logical form. An exdmple of tbc second tyPe of lustlfication is Gard.er's
(1981) sevcn li,rnrs ofnrtelligcncc: language or linguistic intelligence, logical-

marhcmarical dnalysis, sprtial retresenratrcn, nrusictl analysis, bodily

kniacsrhctic thinking. i0rcrpersonrl knowledgc and inffapersonal knowlcdge.

IIls justilication ior nicl$ion ofdrese lorms ofLntclligeDce is psycholosical:

indilidual leirners h.\,e cog.itive or Dcrftl nodlrles rhich are setarate

and rc separatelv lrom other mental modules. Individuals have l)een shown

ro difilr;r rh.ir capdciry to perform thcse dliterent tt?es ofoPeftiio.s. A rhlrd

ser of iusrl6cariols of the mind and locuscs on the ct ture

weinhrbir .Lawror(11)89)argucsrhtrral lsociet leshavccul turalsubs,vstcms:
soch p(rliriQl, econoDic. communicarive, n.ional, te.h.olo:iic.l, morll,

belleficlared, aestherl. and marufutiooal. Bccausc rhele are universal and

cross cultural. Lawton concludes that currlculum developer should seek to

f.tfcscir rhe lonns ofhnoNledge \'hich unclcrPjn them
Pro.qrcssion wldrnr.  curr i .L, l t rm can also take d fouo. lar ionaList  torm

tJ,r l . r l . inning rh.  not ion of  t rogrcssion is . r  ra( ionale lor  teaching somc

rs1lcr ofthc knorvlcdgc doorain beforc orhen and a bcliefrhar a subiecr caD

L, i l , r rbr i f . l rgcdinarel iablehienrchl :Adey(1997)argucstbnr i t ispossiblc
r , ,  ,1,)  rhrs rnJ r lcvclopr a three dimcnsional  moclel  conpr is ing conceptual

r  orrr l , l  x  r  1.  I ' r ' r , l th rrr l  exrmr.  Usins only t l re l .sr  of  rhese two dimcnsions

l( . r l \  r { ,  iL , , i , ! i  ! i (  w (n l .Nfni .s I 'or  Adev. i  mcdrr .c ofcon.epr&r l  comPltx i ty

r . . '1" ,  r r . . l . l  ro l , r , r iJc r  hr l lv , l rvelote. l  mo. lc l  of .uf f i .Dlum Prosfession.
|  \ .L, , i t '  { \ , , i  r l l !  l r iLr ] ( rv, , ,k\ l . f : l ' ] iu.rs( l9 l l )schemacomPrls ' r 'sprogres

' , , , '1, , { iL, , i , r r r r ,1 ' , r r r0rr .L1 
rol i rnrr l , , l t l t t r0dr l  th ink;ng, thd Kohlbergt

r l ! ,  r i ) , . ,  
' , , \ , ' l  

r  r  
"  

,  r  .  I  r  I  r  r  r  I  I  I  r  t  ,  rv l r ' r ,  r l i (  \ , ,1 i , , !  |  t l r ,9, .*cs,ntn t re nntral

. , ,  1, , , ,1\J r ' , , r . ' l  r r r l ,  ' , r r l , r , ' r , r r  , r ,1 '  r , ,  r  1 ,  ,  ,  .  ,  ,  1 ,  t  .  r  ,  ,  ,  ,  (n ! (  r r i i l  r ighB



dnd standards, and eve. ro a.lopting individual Principlcs of conduct These

hlera.chies arc based oD enpirical invesrigafjon.T he orhcrway ofesmblishing

knowledge hiera.chles is rhrcugh sonie fofm oflogical ordering, whcre com

pleritv comprises both. progress;ve devcloPnent ofmore rtems ofknorvledge

and thc making of more complicared connecrions bet*een these itens of

knowlcdge. Such found.rtiooalisr views are in conllict s'ith in*runenrallst

views discussed elsewhere in this book.

lnnovative PedasoCicot exPeriment

A lhird episode in the history of curriculum ;deas dcsignates rhe cu'ricullrm

as a. innovative ped4ogical experinent. Elliott (1998) sets out the kcy themes

.rnd ldeas that consltutc chjs rbrm ofcurriculum making. IIe describes social

cbange as contnuous, and difncuk ro predict scieorilically and conrrol sociaLlv

Furrhermore. ir is dynanic and comPlex. rarher rhd. episodic, srable, sraric aD.l

involving smplc entities. Furrhermore, modern socierics are risk socts

eries with fluid boundaries and shifiing identities. Rerponsibilltv tor shaPing

lives c.rDnor rhcrefore be lefr to sovernmenrs alone, bur should be devolved

ro inrlividuals themselvcs. Here, llliorr js suggestnlg a torm ot grassroots

democracy, in $hich schools and educttion services havc an imporrant part to

play. The traditiona.l curri.ulum is il1 served to mccr rhe demands placed on

peopte in diilerenr and charg;ng circumsta.ces. and llr !lliort, thc task is to

appropriate cultural rcsou.ces to enable indivlduals to take responsibilitv for

rhcrrlives. Furrhermore, the rradirioral, srrongty cl$s;ned and srroiglvframcd

.urficulum conigures those .ul.u|ai .esources ln a way rhar is ac.essible ro onlv

a le| ard not to the many. A cufficuluni vhich is responvve to dre nec.ls oi

all pupils hrs to take a parricular form:

Morecons;rtent s'irh such ar dm is a curriculum which orgioiscs cuttlrral

resources in trsablc tirrms for rhepurPoses ofenabllog prPils ro dcepen and

.xtend then undcr.andins of rhc problems ind dilemnras ofcvervdav life

io society, and ro make informcd and intelliscnt iudsemenrs abort hoq

rhey mighr bc .esohed. Slrch a currlculum will be respons've to Pupils'
own thinking and their emerging unde$|an.lings ind insighrs inro

human siruations. Ir will thcrefore be continuously rcstc.l, reconsrrucred

and rlevcloped by teachcrs as part offic Pcd.sosicil pro.ess ;iselt, rarher

thm inadvdn.e ofir. Hence, the ider of pedagogically driven curticulum

.hange as an innovatire exPeriDcot.
(r l l iorr ,  1998, p.  x i l i )

l l l ior t . l is i ;nguishts bets 'een curr iculum and Pedagogy. bur suggesrs rhar

rllcrc shrrltl lt r tircus on borh, and on teachers as cufficulltm exPerimenrcr

i r , l  i r  r , r i  rcsf ik lus.  l iurr l { ' rnrotc,  rhc d. t ion researcher element 
'houl( l

l r  r r r r r r , l r r r . r \ i rx,( l t , ! t . , r (sy|( , r r l ,c l , r r r t r t l t l r rcrvrn.( l ' t r iLrr ' { ' r l  i r r , ts

dcveloped elsewherc but as an essenrialpart ofthe development ofdre cuncu-

lum per se. Educational change, for Elliott, iovolvcs reflection by rca(hers

on the problematlcs of their curriculum rnd pedagogic Prac.icei (1998.

p. xiii). The impljcations of understanding the curri.ulum as an inDolat,!e

pe.lagogical cxpe.iden. and tcache.s as innovators presupposes a view of

sociery as a .om munity of cducated people s'hich is in opPosirion to rechniclsr

and market-orientated approaches. Planning by objecrives disrorts the naturc

of knowlcdge and leaves lrrde room for individuals ro usc our culture as i

medium for the devclopment oftheir oNn rhinking in rclatior to the rhings

rhat matter in l i fc ' (El l iot t ,  1998, p.  x iv) .

Socio-curtu.dl  models of  learning

A furrher episode in the hisrory ofrhe curiculum lircuses on pedagogy and the

development of sffio culrural models oflearning. lor examplc. Jerome Bruners
(1960; 1966; see also ChaPter 9 below) eafly wo.k reprcscots .tn exPlorarion

ofiotrapsychic processcs ofknowing and lcarning, and rhc developmenr ofrleas

such as the sp;ral curriculum and rhe three nodes ofundcrstanding: enactive,

iconi. dnd symbollc. His later work rePresents a reformulil!ion ofpsycholc,g!

from its behaviourist form. and a development o1 cultLrral psychologv. so

rhat meaning, narrarive and inrraPersonal communication becomc increas

ingly important conce.ns. Bniner's work on curriculum echoes and pays due

defereoce ro rhe earlier work ofLev Vvsorsky (1978;see also Chapref 8 belosr.

and Vygotsky s inlluencc on the lieli of curriculun ?rnd morc generally on

rhe ficld ofeducation has been profound. He descrlbed his .heory as cL rLral-

historical. and he mcant by this rh.r mind, cognirion and memory c.n onLv

b. undcrstood as funcrions thar are.arrled out wirh orhcr PeoPlean.L in societv

Hc developed rwo important notion!: tbe z"ne 0J !,oxrndl ddelo]),kir in<)

,rrrl t ".r, 
both of\!h;ch have contribute.l since rhe mid-1970s ro a revolLrtion

in pedagogy. Howeve., as witl becone apparcot, policy developnents rodnd

the rvorld, and in prniculd in the USA and rhc LIK, have combined to resrric.

the impacr ofthese new pcclagogic forms. Bruner's much quored and conrro

venial maxim. forexamplc, that any sub1cct can be taught cffecrively in somc

intcLlccrualli honesr fofm to aDy clild !r .Iny stage ofd€velotmenc (1960,

p 11) rellects a view ot pedagogy md curriculum which is at variancc with

thc rlcvelopment of srrons boundaries between forms of knowledsc and

hriNCfn ifl*s of.hildren ercapsulated in Bernsrcin's per{ormancc nodel of

lJ'oii.r rnl Vvsotsky, fiolgh rvith differ.nr ernphases, forcsround so.ierl'

r r r l  r  r rLrrx rs kcv t l imcnsons of lea.ning, and rhis is ln.ontrast  to im' tar1lc

i r ! l  , l r , l i , i i ,  i (nns of  p.r lagogr.  A numbcr ofdi f fereor models of  pedagogi ' ,

r | l r r ,  l r r r r  l r r . r r  r l tvc[ ,181. 1hr htsr  o l  r l !ese is im]tar ion.  Learners scck to

,  ,  
' t \  

r lx  i ,  r  ( ' r$ , , i  rh rut  hL r  r rn l  Lr  rhc P() . tss incorPoraie rhesc obser led

,1, . ' , r r , i \ r , \  r r r ro r l I r  l rhrr , , r r rs Mrr l r  I r r r r i r rg,) l  rn in i ) rmrl  ndt  re.



, \t,c( idlly nr carly childhood, takes rh$ form Dldacticism, on the other hind,

,rlolles insrruction s'hc.c dre reachcr inculcates a krowledg., sl< ill or aft.ctjve

,l(xndin inro ledrners by infcrrming thern about rvhat thev should do mc{ hou

rlrty should behare. Thls v;ew ofpcdagogy has been displrttd bv construc-

hvisrs and sitrarionisrs who undentard lcarning is .ontertudllsc.l' rnd

tlus as n,capable ot ltins undcrst.,od sirhour refe.encc.o the enviro'menr

in which it rakes place. (lonstructivists and sitmrnnlsts hdve.lcveloPed i

notlon of inter nbjccr;ve iltcrcharge ni rvhich learners construct knorvledge

io rhc lighr of rhc exterienccs they havc m and ounvith the .lassroom. ind

ln the troccss crerte mearings ior thcmselves antl others r.llt tounh pccla-

gogic approrch is apprcrt icesh;P io w| ich tbe lcdrner;s suPPorted in r l i t i r

dttemprs to sain access ro the cufturc ofthe socictl in Nhlch rhev are beins

'I he r$o trlost lmportant learnlDa theo.ies, symbolfo.cssing !n.l ntudted

cognitive approachcs, allocat. distincrile rolcs to learmng stvles. asscxmenr

and metr-.ogoirio!. S"-nbo1 processing appucbes understanrl thc leerner

and the enviomtnr ds separater learniLrg takes pla.e Nitlri. rhe humtn 
'rin'l

as the inrliviclual processes informattD tley receivc throdgh rhcjr se'lses.

assini lates rhat in lbrmir ion a.J creatcs .ew $avs of  understanding This

rheory poslrlors the incliri<1ual as a passive recipicn. ol envlfon'hennl fflu-

cnces. Ir separates our mrrd froD body, ldnguagc liom rerhty ard $e lnd;-

vid'raL from s.,.iety. SiRrated cogoirion unde6rands the felitiorshiP bt.ween

rhe in.lilldodl and thc enviro0mcnt in a rliflcrtnt Niy Siruate.l learorns

appro.ches view rhc Pcrson .nd the environntit ds nlrrudii\ cons.ru.ten and

nirtuaLll- con*ructing. Bredo (1999) sussests that thrs relationshp shodlcl

bc vrcwed actlvclv mJ as invol!ing dvnamjc mo.Li6otion rarher than srarlc

matching. Thc hmer acts ivith enrl on thc environmcnt, shrpins or modiS'

[r fhemselvcs and dt thr same t;n]e shiPi|s or moclilving thc crvironment

Situared .ogflitile approaches srrcss rcr;ve. trmsfornurilc and rel?r.nJnal

dimensrcns to learning; indeed, si.ulred .ognlrionists undcrstand learnhg as

'r'liis has led in rurn, Princ4rallv drrough Dondld Schon's (l98J) crirqut ol

technical rationalrtl, to an eniphasis on reflcclor and mfra relle.rion Nithin

tlie.ontext oflorntrg conrmuDities. wirh society oncc again lbregrounded, in

conrrast to rhcories ol le?rrDiDs tlhich understan.L rhc learner as a passive

imbiber of information irom their enlironnrenr' S.hon s (see ChaFter t I

bclow) bev work can bc tound in hrs tuo seminal liaoks' TA. R4L'tue

Ptu.hh,iLr t.lgtla) 
^n<l 

Edbati4 th! Rlltrti1. Prdttilial" (1981) ID Frti'ular,
his atrack on la.ious forrrs oftechni(al rdr;ona1irl Ids been. major innucnct

on post compLLlsory cdu.dt;on discourses Rcllcctlon and rcdectire practiccs

have bccome cenrral idcas for dre constructioo oI Professional ,levelopnent

,ourscs i l  r  f insc of . l ;sc4nircs.  Sdrons (198i)  sel l  k.own disr incrron

l ! rurc|  rc l l ( r i r r r - ,n rctrcnrnr l  re l lecrtnon rc l le.rnn in- l ( t ion;srhe.( . f f r ]

rh r I r  , ,1 f ,  rv ,1,  r ,  L1,rrL rrrs , , ,  l t  r r r r r r r  r r r l  t ' r , lag<,tv rrr  rh is J i r  l , l

Nluch ol the sork on profesional devclopment sinc the mid-1980s has
focused on teacblng ald lerning, wrthasubscquent fleglect ol both assessment
prd.tices aDd the lmpacr asesnenr has on borh lormal learn;ng sett;ngs and
the workplace. Teaching and lcirning srratesjes.,n professional develop
melt courscs hat utilisc.l a ransc ofnrethods. The llrst ofthese is lnstruction.
whethrr hicrarchical or prosressive (Adey, 1997). sp;ral (Bruncr, 1996).
scqucnccd (Gagnc, 1985), or modular. The second is coachhs in siru. andcr
stood rs rhc lcarncr bcjrs offered feedback and cririque as thev pcrform thc
skil1s rcquircd in rhe rvorkplAce. Collins.r 

"/. 
(1989) have dewcloped a coacltuts

model for trolersional developmenr rhar lD.lu.lcs: modcllirg by rhe expert;
coa.hiig wh;le rhe learner prac rises i s.affoldins whcrc rhc learner is sutporred
du.ing rhe ;D;i;al srarjes widl rhar suppo.r gradually being s,ith.lrawn as rhe
learner becomes more proficicnt; arriculrrion durlns the lea.n;ng processi
reflecrion oo those proccsscs and (omparison with the expert\ reasons for
acrnrn; and cxploration where the learner urdertakes varitu workplacc
acriviries sirhour supporr. Th ird, there i, observa.lon where thc lcarocr erther
nrmics thc expert performing in the .lesired role or idcntifics *ith and
emu larcs thar person (Bmd ura, I 986). A$diared s'irh rhis is thc notion ot role
hodelling, lvhere the ledrner idenrilies wirh thc rolc nodel: pan;ally, char;t-
matically, performari\el)'. oprotulllor ncgarively (Bucber dnd Stellin-q, l97l).
Fourth, drere is rhe process of mcntoring, whcrhcr built into professional
developmeor counes or developed loformally. lifth. there are p.ocesses of
simuLatlon anr] transfer. Simuh.ion provrdes aproxy experien.e lor rhe leffnef
oursi.lc.hc workplacc, and ttre inrention is thar rhose skills can rhcn bc
transfcrrcd ro rcal'lifc situations. Cene.i. rheories oftransfer *rggcst that the
profcssiooal can develop certain general skills and attrlbures which drcn enable
improvemen.s io rheir perlbrmAnce in non related areas. ldcnti.al clenents
rheory susgesls that transrer on\' occurs when enough of the elernenis rre
shared between rhe learniog site aod thc workplace scning.

W;rhin rhis lamework ofsituatcd lcarning, a ne| model ofapprenrlceship
has l)een developecL. The r.ad,rional model js charxcrerised as a co.senar;ve
and sraric rransmission framc\lork: only.he apprentice learns; the body of
knorvledge being transmit.cd is lixed and unproblemati.i the experr teachcs
rnJ rlocs not lcarn liom the erperience; and the knowledge that is acquired is
(onrcxr hound and not irunsferable. Cuile and Youns (1999) conrlast rhis
wirh r fi,mr ofapprenriceship that undersrands learoing as an.cri!c, social dnd
,,,11(r rivc rri)cc!s that takes place in a conrmuniry ofpractice. Contexts rvnhin
whi( lr rhir lerrning rakes place arc alRays chaDging; and more importlrtly,
rrw klrrltlgc cnrcrges for borh drc expcn and dre apprentice.

l ) f , (  r i i  i , ) rx I  lc . f l , ins in rhc l ishr c, f  rhese .ew developments is therefore
Lrr , l , r ' r r" ' l  ,Ls ,  r , r r t i r t r r r l , rc, l  r .d s; tu! t ion-spec;6c.  I ln lversir ies,  hovevef,
, ' ! , '1r , . ,L, i l , ,n,r{ \ , r , I r ( , i rssrnrr l ,k!elotmen.roin-sedceeducat ionalprac
Irr , , r ,d,  rv l r , l ,  .  i ,  r ,L l lhw, v l r , r f  rh t , r i ( f rc s i tc,  f rcaucnt ly operatc
\  r  1, , , ,  , , ,  l , r  ,  , r  l r . ' , , r  v, , l \  , ) l  L! , ,  ,  Nrrr  l i r r r t .  . , r r l  r lo l*  ,1Lv , l , l inary fornrs



of koowLedge. Thar is, knos4edse deveiopcd outs;.]e dic Prrcr;ce scrrins is

madc avxihble ro srudents who.rre dren rtguired ro aPPlv it ro rheir oen

pri(.ice. Th;s knotledge miy tuke tbe form of modcls of good pra.r;.e or

icleal sinulatnrns of whar rhc pfun;iioncr shoull bc tloing in rhc Prdctic'
scrting. rhe kiiowle.Lgc bcins developcd is aeneralisable and Doves bevond

rhe reterroirc of rcl;ons Nith Nhicli the Pracririontr is familiar' This can bc

contrasred $'ith infoLmal, work spccilic and rfrnsitory lorms of knovlcdge

l-or schon, knowledgc underPnined by A rechnical rationalnv morlei liils

to take account ofthe contexr spc.i6c natrte ofkr.,wledge icquis;tion Schon

himsclfhas been criti.ised. in nrrn, for oot developing a.rit;cal approa.h ro

Criti.ol PedaCogy

Crirical pcdq{ogy;s undcrpinned by a belieftbar schooliDg and the ctrrr;culum
'ahvdys represcntlsl aD nlrroduction to, preperatnn for, and leSlrlfratioo ot

part icular Iorms ol  l i fe ' (Mcl-aren, 1989, p l60) I t  thus seeks'  rhroush

pedagogic means, rc surfice and in the Process dis.!'pr coDvent;onal tornls

of undersnndins Nhi.h sene ro reproduce u0dcmocratic, m.ist, sexisr and

uncqualsocial  rcht ions.  As Lankshear8t , /  ( I996.p l t0)  make clcar,

ftlhc rdsk of.ririol peJasosy . . ;, to unmdsk hegemonies anrt critrlur

iclcologres *rh rhc folitical .nd erhical intcnr ol helpins to enpowci

students arrd rnore generally. rh. social Sroups ro which thcy belong: trt

loster ing aslrcnes of  cordi t ions rhat 1imi.  possj l ) i l i t ies for  huml i

bccoming and lcgitimate thc une.tual dis.fibution ofsocial goods

IInlikc sonie posr modern liewPoints,.ritical Pedago:iv is fredr.rrcd r'l

a clerrerhi.al position wirh resdrd ro sociciy trn{]to rhc \!a} socicrv .eProll!( ( \

irscli, rhough some !e.sions ofcritical peclagogy empliasise rhe oe..l ro 
'lisrrrl'r

conveDrloflal school knowledge srructures.nd rhe reProJltc.;vc fr(x.ss(i rlr rr

lc.ompany fheh witholrr spec;fying al.$.1tive franrcs of.efereD.c |tr \r !(lL rir!

The endfonrr becones rhc djsruPtive Ptu.ess rarli.r rhdn tht ( lin rrrrrrrl 
"l

schooling and socicty in a pirrlculdr {ay

LaDkshear e/ , / .  (1996) ggcst that . r i r ical  pedagogl  hd, l t ( , \ f tsr l (  *  I l r  
'

number ofsernrus problems. Though imPl ic i r  wi th in i t  is  t  r r r  i r r  
" t  ' t r r ' l '  

r r t

centreJness and student cmpo\sermenr,  1 l l  too f icqutnt l r  r f r l i ( r \  | { r r r rL I

d i l icul t  ro forgo thelr  ro le as orchesrnrors ofPro. .edinf \ .  thus rrr  t  i i r l  I  '  I ' r  '  r l

pedagogy became a mcans by which o.e l { lcolos (r l  vr(wlr ' r r r r  r r  l ' l 'L  '  !

anorher.  Sf fuctural  .onstrdinrs on the imPLenic.r t t r ( t r  (n (rLr t .L l11l , r""  r '

processcs proved to be di f6cul t .o.egor idr .  aroun, l  . r r i , l .  r r r l , ' '1 ,  r l "  r ' ' r '

sousht o reinlorcc the pow.t  of  r l ( ,sr  sr fo(  tLrr i l {  ( f rs l  f i r  r r \  st '  r l r ,  i  ,L rrL ' r r '

l r .hAogirr  l r rnc, l , l i l l i r  L, l | , ) , r )1, I  (  Lrr ,  \ '  
' r  

i t  r r r  r l i r ' l  r r r r" l  l \ ' r ' r r ' i '  r "  r r l

wry rhe stxte imposed a rational curr;culun and.pPropri.rte merhods fo'

r(iching it by srrengrh.Ding jnstectioD. ev.luario! dnd assessmenr arraoge-
,rr htt. StuJents ilso fouDd jt difilcult roaive loicc r., their os'n locillscd and
l , , ,n icdiately alaihble cxper ient ia l  knoslcclgc wi th in the constr i inrs ot  n
i,,rnrdl curriculum ahd d tbrnal process of s.h.,oling. The concenrrarion on
, hss, gendcrand race led to an ess.nrialised, red uct ionis r .n.1. as aconsequen.e.
rvcr s impl i f i rd v iew of  i r lent i ty format ion:  and rhe Pol l r i (a l  ideals rhat

rr!krpinncd critical pedagogy wcrc tirquently abstracre.l and de.ontertul;se.l
t, rhar rhe movemenr lrself losr inperus. F;Dally, .rirical Pedagogy never
,i.'!cl(,ped beyond r st'stcm of,deas so rhar rhc rclationshiP betveen culrure

drrl l.ractice was never adc!uately operarionalised.
'ti, these problems dnd issues slroul.l bt added the ;nabiliry of .lri.al

tr,lirosy ro confront the post-modern arrack on tbun.larionalism, bodr
r1'rsrrnmlogicat and, more imporranrly, ethlcal. In turn, criri.al pcdagogy lost

Ir,,i,,nl to rcchnicist iramewofks of understan.lins,wliich allorved governnrents

r,!|r,l rhc world to ser ln placc organisat;onil and Pcdagogic sffucrures
irr I l ( l lcal  to cr i t ical  pedagogy.

Mr, lut l  Apples wor l  (1979; l { )82;  see also Chaprer 6 below) miy bc

1," i,f,l within tbe freld of (riricrl pedasosy, and his ibcus has ranged from

rfd,lx r c.ltr.arion to school cLtriculum rnd naric,nal tesring, to .cxrbc,ok

1'rrrhr r rrn, educational linancing and govcrnance. In parricular, hc has been
r rrrrr rn:rl o uodcrstand socitl reproducrion, student soclalisarion, rhe h den
r rrr l r  r r l r rm, incqual l ry in dl l  ; ts varnNs guises and cn.r lcul l rn knowledge.

t . r l f  At ' t , lc ,  Hcnry Girolxs ( i981; 1989; see aiso Chaprcr l0 below) work

rrr'ry lr l,rtctl within $e ficld of ritical pedagogl, and in Particular rlic

rh.vr  I l , r r r t r r t  o i  emaDciparory c i t jzenship.  I t is  htcr  sork embraces a Posr
rrrr l r r r r rsr  i r r (epr ion ofknowledge, though hc would st i l l  Nart  ro rer n a

v,  rq, , r ,  , , i  r rhrr l  t rn lvc|sal ism.
I  l , , ,Lr | l '  l i r ( iu l r 's  (  l9 l l ;  see also ChaPrcr t  below) work hardiy touches

rrr  r , I r r . r r , r r  r r r l  r l ,e curr icnlum. his gcncral  soc;r l  r l reofy has inf iuenced

n", l  ,  , r r  r i r !  \  r )  in l lucn.e discusslons of  the curr icuLum. His Nietzschian

1r11*, , ,v, ,s1rr l , r1.s l tstexpr.sscdinD/ i r4 l t , .dntJP,"rh(19t- t - ) ;n8b1ch
l ' r  41\  , , r r  r ,  cx| , [ in horv r .chnoiogies of  power opcrate rhrough oew

Il l , ,w1' .111r l rn|r  , l is{( , ! fscs ind modes of  objecr l l icat io.  rhtr  indiv id l ,a ls

rrr  r r r l ,1,  ,  r , ,  I  ro .  r r l  r , '  r l r r  h thcy suLr ject  rhenisel lcs.  His work on bnpowcr

!rr l  p ' ,v,  r1rx | i  , l r \  l rL\  ( l , r . ( l  i t r i r ] l i . r l ions for  thc srudy of the curr iculum.

Al l  r l r r r , , , l  r l rq [ ,v l i lu i ( r  i , ,  r ln 'h istorv ofrhc curr iculLrm have. l isrm.ed

rhf l  \ ! ,n1.  1, , ' , "  l ( '1, , r1. , r ( f , i l ,sr i  anr l  t iom cconomism. rhet is,  in thc l i rst

l r r r r i , ,  '  
r ,1, , t , r , , r r  l i ( l  f ru, \ -s, ,c ia l  v iew of  knorvledge, and

Ir  r ln n, , , , i l  , i r . r . r r , r .  r r r r l ,  r r r , , r r lLr t r  t lk  r ims an. l  Pufoses of  iornal

. ' l rn i i ! , , , i . ,1, , , , ,11 r ' ,  I ' r , "1 , , , r ,1, , , r ,1 workcrs l i r r rn ct i ic ient  anJ ef fecr i t

, , , ' r r l r1.  { l l r l r r  r , . , rL,r l r " .1 , , r  r t . r r ' , , r , t r , l lc , l .  l loq. !cr .  ,nst .une.

r '1|r1, .  ' \ i ,L, i , '  ' , lL ' ,  
, , , , , .1, , ,  |  |  |  |  |  |  |  |  |  t r  I  {  

'  
,  |  ,  I  i  (  ,  ,  |  ,  I  r t , , ,sr  s.  r r r lcrcrr  ( l i r r  r l

yr ' l 'u , r l r , ,  1, ,  , " ,1. , , r  , ,1,r  ! "1,1, '1!r , i f . i , r r lx  l ih l (11



as hsrrumcotalisr. Thus, ir a broader conrcxt, instrumen.alism has also comc
to bc associated with any nornrative riew of lilc as the end-l)oinr an.l purposc
of fomal schoolins.

A di lGrenr rype of ;ust i l icat ior  for  the inclusion of  i rcms iD !  cur. iculum
eschews foundarionalism aod episremic conve.tionalism, and argues thdt ir is
possible to prcvidc a justili.ation fbr the conrenrs ofi curriculuft in terms of
cerraio virru€s or €xperiences thar childr.n should have in or.ler .o leacl .
fullillcd litc. The project ;s drerelore clerriy normat;ve and rerlelires the norion
of instrumenralism away from economism. lr is a distinctive appro..h in rhat
rhc curriculum is consfuucted in tcrms of rvhether rhe experlences undergonc
by srudents coDtr;bure ro dle dcvclopmeo. c,fdisposirioDs rhar allow rher. t.,
lead the good life. Thc.c arc rwo principal troblems wirh rh$ aPprcnch: there
;s a J;fliculty with csrablishirrg what the good llfe is; aod there is an equal
dificnlry wlth idcnritying experien.es for children in school which will learl
ro the development of djsposit;ons so as to allow rhc indlvidual to leacl the
good life whcn chcy ]cave s.hool (.f. Call.n, 1988tCllyton, l99l).

This liilrher episode i. the history ofthc curricuLum therelore nicorF,rarcs
ao idca of rhe sood life as the end point lnd jndeed dererminanr of Nhat
should or should not be included in the curriculum. Johr \ahrrcs abidtns
.hcme ( l9 l l ;  l9t i2 i  1990; see also Chapter l2 below) hds been rhar ofaurono-
mous well beingi he insists.hdr rhe only way rc re$hc argumerts rboul
the curricrlum is ro dc6nc the good l;li anJ subsequcDrly idcority what rhe
curr iculun shoul . l  be ro s jve chi ldren the besr ch.nce ol  ! .h ieving i r .  I I ;s
work has nngcd ftom discourses abonr Jusri.c, alrruish. work, lifelons
leaning ancl community to discussion of thc philosophical rdtionale lor r
national curriculum. It is rhen hls insisrcoce on basing the.Lrrri.ulun roui,,l
thr Dorion of autonomy that marks out this particular curriculum ctrso,lc.
though in response ro cfltlqucs ofhrs carly work he bas re60cd mcl dccPcr(l

\ (hre (1982)argues for i  nor ion olautononry or rhe capacirv ro r t l l ( ( r  ( r l

rnd make clio;ces which dllov the poss;b;lity oflcading rhc soo(l lili rrnl In
suggesrs rhar ifclildrcD do not delelop such a capelry rhcl cannit (lisr irrN,,isl,
between prolc'cts rvhich coni.ibure towards rhc good lift ard tx,tt ts slrrr lr
do not. Furrhcr, il thcy <lc, not develop such a caP!(jq, rhty rtu lirtJlf ro lx
ln dual l  ro a.bi t rary author i ty.  rhus,  rhc auronomous i ( l iv i t lual  i '  t t r t r , l ,  

'
an ethjcal  absolute,  rhough agaio rhcf t  are Problenrs lv i rh i ( l (1 i r i lv , , , l l  \Lr  l l

an indiv idud, because l r  is  d i f f r .u l t  to dist ingtr ;sh Lre^v( r  r (  r ! ) r t r  Nl , , i  l ,  l ,  , \ (

been not ivared by cooformiry ro a.  drb; t .a.y aurk, f l tv  i , i l  , ! r  , ) r \  r l , , l
hare genninely rest  tcd l rom the exercise ot  in. l iv idur l  rut t r r r : ,v

' lh is di lemma lor Vl i te rel{ects rhe renson hcN(. , ,  l ( . r l  r i r i , , , , , i r , ' r ,L
mousl i fcandr lu l i i l ledone.dndrheisoarcnor i i t , r 'ss.rrr lyr l r r  \ , r i ,  l , ' ,1, ,1

r 1'crson who indulges tbeirappetjres may nor bc co.snlere.l ro b. aurononols.

r f iugh ctcar lv the.e is.  scnse in which thcv have.hoseD ro indulge their

{t,t,(rircs and h.rve rhus .xcr.ised their aurononry. It is here rhar .hc problem

r\ ir irs starkest becausc auronomv es a concePt caDnor carry the weighr

ifli(hcd to it. ard rh.r. ilre ;mpli.lt and nornrltive meanloas at.a.hed ro ir'

s,,, trutonomy mcars more than nuking .hoices or erco having the capacity

r,, Inrke choi.es. There is a seDse in wtrich it is used ro hdicate rhe making

,,i A{n or righ. cho;ces and thls is retecteJ in Whirc's dist;Dcrion betveen

r.ll'tullarding rcdsons for choosing one form of lifc over anorher and orher-

r.1l,rrdin8 rcasons in shich a pcrson llso.onrriburcs to the welfarc ofodlen

lrrsrnrmcnulist !;ews of currjculudr making are future orienuted, and can

rlxlflorc only be justificd rvirh referencc ro particular polltl(al rnd soclal

'rr 
n r8cments. I hese arrangements, in turn, need to be argucd foa and rre L;Lely

lchoo, ef fect ivene5s/school  imProvem ent

llr Ah ;r is mFortant ro separare out rlre t$o, acdemic ficoflsrs have

rr,;lrr ro combioc thcm. so ih.r knowledge .levelope.l bl s.hool effecriveness

rvn,r ] ( ' rs in l luenccs md indeed . lerc.Dines tarr lcul  ard prescrbr ivc

rr I r r ' 
I i m prove ment prac riccs. Th is assumes a parricu ld. relarlonshjP between

rr lxr)l dl.crivcncss and school lmProvemenr. a recbnicist rnodel which rs at

rr l , i \  wi ih . . i t ical .  innovat ive and ref lcxive v iess of  rhc curr jculum ln.Lccd,

* l i , r  , , , . , .k\  out  rh is .unculum persp.cr ive is a neglecr ofrbe .urr icul lur  d

l r rh rrr l  rn ernl tdr ledness in s. ienr i6.  models of  c l r r r iculum-makins A

t yt,r rl t,(s.fitrjve model rhar cmbnces bodr school effectiveness aod school

r$t'ri,!iJ,r nr rliscou6cs is proviciecl by Pam Sammons and her colleigu.s

Si ' , , , , r ) ,s . ,  / / .  (1995) make the fol lonins c la ins:

I  Al , lx{ , ! l )  vrrr  economic f ic tors aml innate disposi t ions ofstudents are

rrHl , ' r  r r r l luc, , ics dr achievcncnr,  s.hools in s imi l . r r  c i rc lnNr.nccs can

d l r ,  rc vt  ry Jr l lcrcnr lerels of  educat io. . t l  Pro: i res '  (199t,  p 83)

l l r r ,  rc rDt sruJies rvhich suggcsr.h$ borh a(adcmr( and social /

' r l l , r  
rvc,r , r ( i ' i ts  sd(h ds ! (endan.e,  arr l rudes and behaviour ate deter

Irr , , l  l ' !  r l i (  {  l , ,x ,L.  In orhcr words,  chi ldren artcnded more, t ruanted

l, $, 1,,tr1 l!r rd rr Lr u,l(s turards schooling anJ behivcd better wlrllsr rt

r  l r  
" ,1 

rrr  r  | l  r rnn t l l i t  t ivc schools comparcd rv i th dre less c l tect ]ve.

l ' r  r  r i  r r  \ ,  | l ' , ls  ,  i r  l lv(  s isr i l icrnt  loog rc.rn ei fects on achicvemeit  at

l r  rL I ' r , . r l ,L,  r ( '  
' i ! . ,sLLn 

rh( Ll i t lc lcd.e t !h ich schools make Geemtrs

r l ' ) r r l  t  l \ ) , i i , r  ,  r  r r ,1, l r ,  srrggcsts that  rL l tut  12 to LSPer.entofrhe

\ i r i r ' , , , ,sr , , l , r r  l ; rcxphirr t lLrys.hooland. lassroom
I Lr |  ,  '  |  |  \  |  x  i  i  ,v  r  r . rLr . r , , r r r , r  i , l  r l r . l  (  [An{r ] , (1,) l  sr , , t [nrs



. Prior achievement is a much mo.e signilicant fa'ror than geodtr' so(tc'-

cconomrc. ethnicity and languaSe characteristic'. 
'nd 

evcr school effccts

are more impo.tarr tharl these eflecrs' but not that oi Plor a'rarnnr'nt'

. ir.* o *-. *ia-ce that school effccts varv lor differcnt kinds ofout

comes, i-e. mathcmatlcal as comParcd wirh language achievcmenrs .
. ]'he amount ofvariance in achievement anriburaHe ro schools dfld classes

may vdrv liom cultlrre ro culrure

These cmnirical findinas are then ffanslated ioto lists ofinterdepenclenr tactors

J,, 
-,.i 

*, .' at.a"e school frem an incffecrive onc rhus Sanmons gt 
'/'

(199t) produced a dtrectory ofeffectrre schooL dcscriptors:

. professional leadcrship (lirm and purposeful; a Pa'ii'iFativc aPproach;

thc leadins f roiessionai);
. 

'l*red 'i;i;. 
an.l soals (nniry of purpose; consistencv of practicc;

collegiality a0d collabordtion);
. a l€a.ning environment (an orderlv atDc'sPhcre; aD atrra'tNe Norl<rng

. conceo.rarion on rcdching and iearning (mdimisatur of learnrng tln1ei

dcad.mic emphasis; fb.us on i.hievemcnr)i
. purposeful rodriog (eflicient orgalisation; clarlrv ofpurPosei structured

lessons; adaptive Practtcc);
. hir.h expcccatnrns (high exPectitions nll roundi 

'omrn'rnlcatlng

"roe 
,-""n.r  p," ' iJ 'n:  Inr f l l , '  

" r r l  
h l l r rce'

.  Dur '  \Fr( 'n lnn(menr '  lerran,JnrmJNrptrnr '  e 'd lu k '

.  ; " -  , " . , -A l ,ogren ' -n ' " -  -u u '  l  
' "1"1631":  

er ' l  r " r  !  "  uul

.  i "p;L. l r . . ' -a * 'ponsibi l i t ies (rAis ins puPi l  sel f -estecrn;  Posi ! ;ons of

resDonsibilirvi conffol of work);
. home-scliooi putnersliP (Par.ntal io!olvemenr ln childrens ledrnlns):

. a learning orgaoisation Gchool-based staff developnent)'

Here we hLc the scientilic model of cuniculum writ largc' onderpinnecl b1

,..l-i.;t, 
-a --"g*;"1 

morlcls of schoollog; reduct;omst' rautologic'rl ard

in some cascs trivial accounts ofproccss; and morc lLrndamentallv' I clistaste

for manv of the cufficulum debates rcferred to above H''wevcr' thcse 
'r't!

cisms oi ths approach should not be used to underesrimate rhe imporranr

"ff.-t 
.n. 

-.a" "f -"ticulumrukirg 
has had in eclucarion svsrcnrs round

Curr iculum models

Th.sc episo. les in the bistorv of  the cufr lculum ir  sho'r lJ bf

"  
1," , , , , , i  f , . , .  , - ,  

"q*" ,1 i i1.  
b ' r t  ovcr l r t .  rc 'onsr i r r r tc r l tnrscl ! 's  in ( l i l l i ' r (  r r r

guses aod take on dlfferent firms in pracricc. The subxantive argunent of

this book, as the last chrprcf will make clca!, is to irgue Lr a new mo.lel

of curriculrrm, one vhich supports a conceP.ion of eJucarion as the public

good. lt therefore seeks ro revisit sone ofrhc maior cu.riculum issues thar havc

surfaced sin.e rhe nid l910s witb rhe inrention otprovidiDs alteroatlves ro

rhe way rhar curriculum is nos'ofFcially understood. lr will do rhis b-,- con-

centrating on somc major themes as they have been cxpressed in rhe vritings

ofkey curlculum theorists. k will not therefore be. comprehensive cxcgcsis

of the work of cach of rhese curriculum theorists. lr rvill, howevcr, seek to

sdlacc for rhe attentioD of the reader themcs and issues tlnt hNC both Pasr
currency aod relevance to modern debares abo,,r e.lucarion

Thc srnrcrure ofthe book is as fbllows. Thrs chapter has sought to providc

rhc backdrot to the hisrory of cutrlculun ldeas by briefly cxanining somc

of rhr re.ent debares in relation to diffcrcnt models of currlculumoaklog

Ch{ter 2 ex.nincs .r lersion of bchdviou.al objecrives advocated by w. J.
l'opham. (lhaprcr I oflers ar opposing viewPolnr antl lbcuses on thc rvork ol

I-asreDce Srenhouse. In Chiprer 1, reieren.e is nade to those imPortart .InJ

i.lluenrlal curriculum models whi.h are undcrpinned by foundational;si

episteDolosics. focusing in prrticul.rr oo rhe work ()1 Paul IIi6t ln Chapter

5 issucs of relativism md Fower are addrcssed in .eldrio! ro rhe writ;rss of

Michcl Foucault. Chaprcr 6 concenr.ares on strucurdl issucs and, in Parricu
iar, Michael Apples distindive view of.du.arional sysreos, structures and

curricular fornx. Chaprcr 7 etamhes the inlluence of Basil Bernsreln on

pcdasogy and 1n particular the relarioDs between the.llffe.ent elements rha!

make up the curriculum. (lhiprcr 8 focuses on rhc lea.ning process and

Le! Vygorskys inrernal;sa.ioo rhcsis. The nexr thrce .hapte6 addrcss issues

oI rellectnrn, critical pedagogy and psycho cultural learn;ng, raking as their

c.it;cal lodcsrone three inducnrial authon..leromc Bruner, IIenfi Girou{ aDd

Donald Schon. The tinal .urhor who is hiShlighted is John Whjte. wirh his

rellecrions on, and advocacy lir, a notion ofautonony to uodcrpin the curricu

lum. !-rnally. a rlifferent atd tosr nrcdcrDist persPecrive on the curriculum ls

etrmlned i. the lasr chapter.
\Vhdt then is a cur.r.ulum/ A curriculum may refcr ro a system, as io a

narional curriculun; dn ;nsriruron, ds jn the schooi .urrlcu lum i or even to !n

indi!idual scliool, ds ;n the school geography currlculum. Its four dimcnsions

rrc: aims or objcctives, currort or subiect martcr, niethods or proc€durer.

in(l evaluarlon or assessment. The lint dimension refers ro th. rcasons for

rrcluding spccilic items in thc (u.riculrm an.l .x.luding orhe$ Tbe secoDd
(limension is conrenr d s,tject matrer and this .efars ro rhe k.os'le.Lsc,

skilLs or drspos;tions which .rre inrplicir in the cholce of items, And the way

rl,.r rhey Are arranscd. ObJecr;ves may be unde6rood as brold seneral justj-

lrdri,n\ li,r inclu.l;ns prrti.ular ircms and tarticl ar ptdlgog;cal Pro(esses
r l  r1, ,  , , rnrrr lumi or rs c lcar ly del ined rnd. lost lv del ine?rrcd ourcomes

, I  l t r  r . , \ , ,  { ,  r ! .  , r  is  i  sr  r  , ,1 ,11'1r opr i r rc I ' rot tL lurcs or erper ienccs. The thirr l



dimension is methods or proc€du.es and rhis refers to pedagogy and is derer-
oined by choices made abour fie fllsr rwo dimensiors. The fourrh dimensioo
is assessment or evaluacion and rhis refers ro rbe means for dercrminins
whether the curriculum has been successtully implemenced. This book offers
a crirical perspectjve on these various dimensions as they are addressed by the
curriculum rheorists ide.rilied above.


